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Learner Objec1ves

• Iden%fy common myths with relevant evidence about language 
development in dual language learners
• Iden%fy evidence-based assessment prac3ces for iden%fica%on of speech 

and language difficul%es in dual language learners
• Iden%fy evidence-based interven3on prac3ces for speech and language 

difficul%es in dual language learners
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Who are we talking about? 

(Paradis, Genesee, & Crago, 2011, p. 265)

Dual language learners (DLLs)—
individuals learning two languages 
simultaneously from infancy

English language learners (ELLs)—
"language minority students in the 
United States who are learning 
English, the majority language, for 
social integration and educational 
purposes…"

Simultaneous bilingualism—the 
acquisition of two languages at 
the same time, typically prior to 
the age of 3

Sequential bilingualism—a 
second language introduced after 
age 3, at which time some level 
of proficiency has been 
established in the primary 
language
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Who are we talking about? 
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Who are we talking about? 
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17% of NC students  
(~262,100) speak a primary 

language other than 
English at home

Top 5 languages spoken in 
NC homes are:

Spanish (16.4%)
Arabic (0.44%)

Vietnamese (0.26%)
Chinese (0.25%)

Hindi/Urdu/Indian (0.21%)
(DPI, 2019)

DLLs & ELLs 
in North 
Carolina
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What if I don’t feel prepared to work with 
DLLs? What’s my role? 
"Individuals shall not discriminate in 
the delivery of professional 
services." 

-ASHA Principles of Ethics I, Rule C

Audiologists and SLPs who are not 
competent to provide services to 
bilingual clients s"ll have 
professional responsibility for 
ensuring that a client receives 
appropriate services.

h"ps://ww w.asha.org /Prac/ce/ethics/Cultural-and-Linguis/c-Com petence/
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https://www.asha.org/Practice/ethics/Cultural-and-Linguistic-Competence/
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What if I don’t feel prepared to work with 
DLLs? What’s my role? 

"Individuals shall engage in only those 
aspects of the professions that are within 
the scope of their professional practice and 
competence, considering their level of 
education, training, and experience.”

-ASHA Principle of Ethics II, Rule A

With this in mind, clinicians must consider 
their own ability—including education, 
training, and experience—in determining 
the most appropriate means by which to 
provide services to bilingual clients. In all 
cases, the needs of the client are 
paramount.https://www.asha.org /Practice/ethics/Cultural-and-Linguistic-Com petence/
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Culturally-responsive prac3ce! 

My Client's 
Needs

My Own 
Ability: 

Knowledge 
and skills

My 
Professional 

Responsibility

What if I don’t feel prepared to work with 
DLLs? What’s my role? 

https://www.asha.org /Practice/ethics/Cultural-and-Linguistic-Com petence/
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Let’s imagine that language is like a tree…
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https://www.asha.org/Practice/ethics/Cultural-and-Linguistic-Competence/
https://www.asha.org/Practice/ethics/Cultural-and-Linguistic-Competence/
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It doesn’t stop growing

Con0nue to crown given sufficient input

It supports the growth of other species

It breathes life into the atmosphere and environment 
around it 

It drops seeds that propagate ideas in other domains 
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One language helps another grow
Trees act as one organism 
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Rather than crowd one another out, 
trees branch to reinforce their network 

When one tree is vulnerable, 
others fill in the canopy

15
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Inosculation is a
natural phenomenon
in which trunks,
branches or roots of
two trees grow
together. It is
biologically similar to
grafting and such trees
are referred to in
forestry as gemels,
from the Latin word
meaning "a pair"

Bilingual 
brains 

share a 
neural 

network

L1 L2

16
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Let’s examine some common 
myths about bilingual 

language development…
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“The Whomping Willow” from 
Harry Potter series

“Of all the trees we could’ve hit, we got to get one that hits back.” ---
―Ron Weasley, Chamber of Secrets

Learning two languages will 
impede a child with a disability 

from learning anything. OR

Bilingualism is confusing!

19

Do bilingual kids with disabili1es get confused? 
Is bilingualism too hard for kids with disabili1es? 

Children with disabilities CAN be bilingual
Children with disabilities SHOULD be bilingual 

Kohnert & Medina, 2009; Kay-Raining Bird, Genesee, & 
Verhoeven, 2016; Peña, 2016; Yu, 2013
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As impairment is more 
severe…

…the likelihood that both 
languages are supported drops. 

(Marinova-Todd et al, 2016)

Oftentimes a bilingual 
approach to services is 
maintained only when a 
teacher or SLP has an interest 
in other languages (Pickl, 2011)

21
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Scarecrow: Come along, 
Dorothy. You don't want any 
of those apples.
Tree: You hintin' my apples 
aren't what they ought to be?

Apple Trees from The Wizard of Oz

It is most important to support the child’s 
English development for his or her success. 
If the home language slips a bit, it’s okay. 

22

It is ok to just work on English? For now?  
1) The home language is essential for the child to maintain connection 

to family – and family support is a protective factor for academic 
achievement

2) Research shows that supporting both languages actually results in 
more overall learning – and no negative impacts on English 
development

23

L1 only

Caregivers worry  about 
majority-language 
educaTonal environment 
(Peña, 2016)

24



4/5/21

9

L2 only

Socioemotional development & 
home-/community-level 
language input
(Kremer-Sadlik, 2005; Wong 
Fillmore, 2000)

25
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Guardians of the Galaxy, Groot “I am Groot!” –Groot

Children who speak with heavy 
accents, frequently omit words, 
and use grammatical forms that 
are different from other children 

you work with probably have 
language deficits. 

27
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Do children with accents have deficits? 

- An accent is referring to speech paPerns (pronuncia%on)

- Dialects can include features of speech and language (grammar, 
sentence structure, sounds)

Midwestern-
Accented English

Spanish-accented 
English

New England-
accented English

African American 
English

Southern 
American English

Standard Canadian 
English
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The Giving Tree, Shel Silverstein

“I wish that I could give you 
something... but I have nothing 
le^. I am an old stump. I am 
sorry..."
"I don't need very much now," 
said the boy, "just a quiet place 
to sit and rest. I am very bred."
"Well," said the tree, 
straightening herself up as 
much as she could,
”Well, an old stump is a good 
for sicng and resbng. Come, 
Boy, sit down. Sit down and 
rest."

Bilingualism means 
equal proficiency in 

both languages.

29

Is bilingualism always equal? 

“The bilingual is not two 
monolinguals in one person” 

(Grosjean, 1989)

Uneven proficiencies ≠ risk indicator

Proficiencies shift over time

30
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Knowledge is distributed across languages

Monolingual Child

Bilingual Child

English

BothSpanish English

Core, Hoff, Rumiche, & Señor, 2013
Oller, 2005
Oller, Pearson, & Cobo-Lewis, 2007
Paradis, Genesee, & Crago, 2011
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When we test in only one language…

Monolingual Child

Bilingual Child

English

BothSpanish English

Core, Hoff, Rumiche, & Señor, 2013
Oller, 2005
Oller, Pearson, & Cobo-Lewis, 2007
Paradis, Genesee, & Crago, 2011

32

Grandmother Willow, 
Pocahontas

“Somebmes the right path is not the easiest one.” 
–Grandmother Willow, Pocahontas

Children learning English as a second 
language are at risk of “losing” their 

first language.

33
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Will they “lose” their L1?

Very likely that they will experience reduced L1 growth!
Because most educa%on in the U.S. occurs in English (a significant 
emphasis is placed on English), ELs are at risk for losing some (or all) of 
their first language skills if they are not supported.

Follow Up Question: Is the child in a school that has bilingual education?

Anderson, 2004; Haynes, 2010

34

English 
Language 
learners at Risk

Fradd & Vazquez-Montilla, 1994

L1 Proficiency 
Decreases

L2 Fails to 
development

HIGH RISK 
ZONE
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Hexxus Tree, Fern Gully

All children experience 
a period of no 

production when they 
are “absorbing” the 

language. Just wait and 
see what happens. 

Crysta: What's a 
machine?
Zak: It's a... thing. 
Cucng down trees.
Crysta: That's terrible!
Zak: Only if you live in 
a tree.
Crysta: I do live in 
a tree!
Zak: Oh.

36
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What is silent period? 

“…acquired competence is built up via 
active listening" (Krashen, 1982, 2009)

What is not the silent period? 

RecepTve language delays in L1 
SelecTve muTsm
Hearing impairment

37

Silent Periods…

Not ALL children will experience a silent 
period.

Find out what you can about BOTH
languages. 

Roberts, 2014
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“Treebeard” in ”The Lord of the 
Rings: The Two Towers”

"It takes a long Jme to say anything in Old EnJsh..."― Treebeard

Switching languages within 
the same sentence is a red 
flag for bilingual children. 

39



4/5/21

14

Is code-switching 
a retrieval problem? 

Code-switching ≠ Impairment

ki#y cat

ga)to gato

Code-switching follows 
grammatical rules 

(MacSwan, 2014)

40

DLLs / ELLs who 
have disabili?es 
can and should 

learn all languages 
spoken in their 

households

It’s important for 
both languages 

to be targeted in 
intervention 

with DLLs / ELs

Children who 
speak with accents 

or in different 
dialects are not 
predisposed to 
difficulty with 

language

DLLs / ELLs may 
show unequal 
proficiency in 

their languages

DLLs / ELLs with 
language 

impairment may 
lose their L1 if it 
is not supported

Not all DLLs 
experience a silent 

period

Code-switching is 
a normal part of 

dual language 
development

Common 
Myths: 
Main 

Takeaways
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Evidence-Based Assessment for DLLs
Use multiple methods and measures (NAEYC, 2005)

Poreolio assessment methods

Criterion-referenced test

Modify a norm-referenced test

Standardized tesTng with a bilingual SLP

Develop a new testInclude an interpreter

Dynamic assessment methods

Narrative assessment methods

NAEYC, 2005, p. 4

Thorough, structured caregiver report

Data Triangulation

42
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Acknowledge 
variability in 
DLLs / ELs
No standardized 
assessment will be 
perfect.

Variability is an 
understatement. 

COUNTRY 
OF ORIGIN

AGE OF 
EXPOSURE 

TO L2

FAMILY 
COMPOSITION

GEOGRAPHIC 
AREA

NUMBER OF 
LANGUAGES 

SPOKEN

TYPES OF 
LANGUAGES 

SPOKEN

LEVEL OF 
ACCULTURATION

SOCIOECONOMIC 
STATUS

MIGRANT 
STATUS

FAMILY 
BELIEFS 

ABOUT L1/L2 

LITERACY 
EXPERIENCES

EDUCATION 
LEVEL

Data TriangulaDon
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What are red flags for speech and language 
impairment in DLLs? 
Challenges in all languages
Family history of speech, language or learning disorders
Slower development compared to siblings
Persistent concerns with learning language
Challenges in interacting with peers of similar language / 
cultural backgrounds
Very short / simple sentences in both languages
Differences in language performance of CL similar peers

(Goldstein, 2012; Paradis, et al., 2011)

Data Triangulation
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Evidence-Based Assessment for DLLs

Taking a strengths-based perspec%ve (Lee-James & Washington, 2018)
Use a structured parent interview (Paradis et al., 2010)

Obtain information about 
both languages 

You can use 
non-standardized 

assessments!

Obtain informa?on about 
language exposure

You can use structured 
interview forms! Obtain information on 

cultural background
You can take the time to 
get to know the family!

Really, you can! It will help 
more than anything…

Data Triangulation

45
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TEST

TEACH

RETEST

(Peña, Iglesias, & Lidz, 2001)

Dynamic Assessment

Data Triangulation

Focuses on processing rather than language-specific knowledge

“Mediated Learning Experience ”
How much support was required? 

IntenDonalityà Meaningà Transcendenceà ApplicaDonà Competence

46

Language Sampling

Data Triangulation

Use spontaneous language sampling with bilingual children; 
culturally-appropriate normaXve data is available (GuXérrez-Clellen et al., 2006; Restrepo, 1998)

Examples of measures derived from LS:
• Mean Length of Utterance [MLU]
• Type-Token Ratio [TTR]
• Number of different words (NDW)
• Developmental Sentence Scoring [DSS]
• Clausal density
• Use of subordinate clauses

Contexts that you can sample: 
Free play 
Conversation/dialogue
Narration
Expository speech

47

Gather informa1on about literacy!
Consider L1 literacy skills 
Remember that strong L1 language 
and literacy skills can support L2 
language and literacy 
(Garcia, 2003; Tabors & Snow, 2001)

Transfer of L1 literacy skills to L2 
literacy may not always be 
automatic, but there is support in:
• Phonological awareness
• Syntactic awareness
• Knowledge of linguistic genres
• Meaning-making strategies

(Durgunoglu, 2002; López & Greenfield, 2004; Paradis & 
Navarro, 2003)

Data TriangulaDon

48



4/5/21

17

Converging evidence in the assessment 
process…
…of difficulty in both languages …of difficulty in English only

Data TriangulaDon

Language disorder is 
present within 

language difference

Language 
difference, not 

disorder

Provide supports in 
both languages

Language 
difference, not 

disorder
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Evidence-Based Interven1on for DLLs

Determine your approach

Use a variety of modalities

Collaborate to incorporate L1

50

Birth to five
Support caregivers who 
are providing language 
input
Taking a bilingual 
approach
Lay a foundation for 
language growth
Representation matters!

51
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Evidence-Based Intervention for DLLs

Somewhere to start…
Consider goals that apply to children regardless of home language
• using word combinaTons
• answer simple WH?s
• retell stories in logical order using complete sentences

52

Determine Your Approach: Bilingual Approach

Semantic Skills
categorize, compare/contrast, 

summarize, cognate words

Morphosyntac=c Skills
regular plurals, general 

verb tenses, 
auxiliary/copula use

Pragmatic Skills
responding to name, 

appropriate turn-taking

(Kohnert & Medina, 2009; Kay-Raining Bird, Genesee, & Verhoeven, 2016)

Ar=cula=on/Phonological Skills
speech sounds common to both 

languages

53

School Age
Support caregivers who
are providing language
AND teachers who are 
providing instruction 
Taking cross-linguistic 
approach when 
appropriate
Lay a foundation for
language and literacy
Representation matters!

54
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Determine Your Approach: Cross-Linguistic Approach

Seman=c Skills in English 
unique morphological endings, 

idioms, ”non-translatables”

Morphosyntactic Skills in English
irregular plurals, irregular past tense, 

possessive s

Morphosyntac=c Skills in Spanish 
gender and number agreement, 

subjuncXve mood 

Seman=c Skills in English 
unique morphological endings, 

idioms, ”non-translatables”

Articulation/Phonological Skills in English
speech sounds unique to English

Ar=cula=on/Phonological Skills in Spanish
speech sounds unique to Spanish

(Kohnert, 2010; Goldstein, 2015)
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Use a Variety of Modalities

Teach intensively across several days using a variety of ac%vi%es and 
modali%es (What Works Clearinghouse, 2014)

ü Provide student-friendly definitions

ü Reinforce using examples, non-examples, concrete 

representations

ü Ask questions for students to show their understanding

ü Facilitate structured discussions

ü Target academic words in writing activities

ü Increase exposure to and experiences with the word.

57
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Middle School & Beyond

Support communication 
partners (especially 
peers!)
Contextualize functional 
communication in L1 & L2

Build on foundations for
language and literacy
Representation matters!
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Collaborate to incorporate L1

For bilingual SLPs: 
Try alternating language approaches 
(Thordardottir, Weismer, & Smith, 
1997)
Explicitly talk about ways to bridge
between languages 

For monolingual SLPs: 
Collaborate with family members to draw 
in home language support

Leverage family “funds of knowledge”
It’s ok to use Google Translate sometimes!
Learn key words in child’s L1 and culture

Collaborate with ESOL 
Collaborate with peers

Create a space where DLLs can share L1
Promote bilingualism, biculturalism, 
biliteracy

What you know about good language 
therapy still applies!

Kohnert, et al., 2005; 
Kohnert, 2010; 
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Colorincolorado.org (Reading Rockets)

“Children's Consonant Acquisition in 27 Languages: A Cross-
Linguistic Review”, McLeod & Crowe, 2018

DLL Toolkit (Head Start)

https://eclkc.ohs.acf.hhs.gov/culture-
language/article/teachers-caregivers-family-service-staff-
support-children-who-are-dual

WWC Clearinghouse Practice Guides

Teaching Academic Content and Literacy to English Learners 
in Elementary and Middle School (2014)

https://ies.ed.gov/ncee/wwc/PracticeGuide/19

Effective Literacy and English Language Instruction for 
English Learners in the Elementary Grades (2007 - WWC)

https://ies.ed.gov/ncee/wwc/PracticeGuide/6

Habla DLL webpage

https://www.habladll.org/

Portland State Univ. - MultiCSD

https://sites.google.com/pdx.edu/multicsd/home

Unite for literacy

https://www.uniteforliteracy.com/

TarHeel Reader

https://tarheelreader.org/

Spanish ML and BL Milestones

https://www.asha.org/events/convention/handouts/2006/18
65_contreras_yvonne/

https://sites.google.com/site/spanishspeechlanguage/develo
pmental-norms

SALT software (Spanish scripts + audio)

https://www.saltsoftware.com/resources/elicaids/frogstories

https://www.saltsoftware.com/training/youtubevideos

Bilinguistics (Dynamic Assessment)

https://bilinguistics.com/dynamic-assessment/
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https://eclkc.ohs.acf.hhs.gov/culture-language/article/teachers-caregivers-family-service-staff-support-children-who-are-dual
https://ies.ed.gov/ncee/wwc/PracticeGuide/19
https://ies.ed.gov/ncee/wwc/PracticeGuide/6
https://www.habladll.org/
https://sites.google.com/pdx.edu/multicsd/home
https://www.uniteforliteracy.com/
https://tarheelreader.org/
https://www.asha.org/events/convention/handouts/2006/1865_contreras_yvonne/
https://sites.google.com/site/spanishspeechlanguage/developmental-norms
https://www.saltsoftware.com/resources/elicaids/frogstories
https://www.saltsoftware.com/training/youtubevideos
https://bilinguistics.com/dynamic-assessment/
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If you wish to participate or ask questions...

Contact Claire Wofford
Email mwofford@wcu.edu
Telephone 828-227-3376
WhatsApp 336-403-0462

How do your bilingual
children talk to each other?
Opportunity for research participation 

You will complete an interview (1 hour)

Children learn
vocabulary when
they talk to one

another

Your  children will participate in  bilingual
vocabulary testing (1 hour) and a
confidential home recording (1 day)

Your children speak Spanish and
English

You have a child between the
ages of 3 and 8  

You have a second child between
the ages of 8 and 12

You have internet at home OR
you can visit the WCU Speech
& Hearing Clinic in
Cullowhee

Your family is eligible to participate
in a study about bilingual siblings if:

If you complete the study

You will receive a $100 gift card

Si quieres participar o hacer preguntas...

Contacta con Claire Wofford
Correo electrónico 

mwofford@wcu.edu
Teléfono 828-227-3376
WhatsApp 336-403-0462

¿Cómo se hablan 
sus hijos bilingües?
Oportunidad para participación en un estudio 

Vas a completar una entrevista (1 hora)

Los niños aprendan
el vocabulario

cuando se hablan

Sus hijos van a participar en evaluaciones
de vocabulario bilingües (1 hora) y  una
grabación confidencial en casa (1 day)

Sus hijos hablan español e inglés

Su hijo menor tiene de 3 a 8 años

Su hijo mayor tiene de 8 a 12
años

Tienes internet en casa O
puedes visitar la clínica de
habla y audición de WCU en
Cullowhee

Su familia es eligible a participar en un
estudio sobre los herman@s bilingües si: 

Si participas en el estudio...

Vas  a recibir una tarjeta de regalo de $100 
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There’s nothing wrong with having a tree as a friend. – Bob Ross

Claire Wofford, Ph.D., CCC-SLP

mwofford@wcu.edu
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