Liberal Studies

Report on C3 (Oral Communications) Course Assessment

June 2007

Prepared by:  William Dulaney, Debra Connelly, and Kathleen Brennan

Contents

I. Introduction and Summary of Findings

A. Goals of the Program Review

B. Executive Summary of Findings

II. Evaluation of Teaching and Assessment Methods in CMHC 201

A. Syllabi

B. Faculty Survey

III. Overall Effectiveness of Practices and Assessments in CMHC 201

A. Strengths

B. Limitations

IV. Conclusion

A. Summary

B. Programmatic Recommendations

C. Recommended Changes to C3 Learning Objectives

V. Appendices

A. Faculty Survey
B. The National Communication Association’s General Criteria for Assessing Oral Communication

C. Speaking and Listening Competencies for College Students

D. Communication Survey Instruments

E. Caudill Rubric

I.
Introduction

This report evaluates teaching and assessment practices in Oral Communication (CMHC 201) as part of the ongoing review of the Liberal Studies Program (LSP).  Our assessment is based on the required assessment components outlined in the LSP document (AY 2006-2007).

A. Goals for this Report
1. Determine if C3 learning objectives are being met by the program and instructors.

2. Evaluate current learning objectives and revamp as necessary to meet the goals of the program, using criteria identified by the National Communication Association.

3. Identify strengths and limitations of the program, and offer specific recommendations for program goals, teaching, and assessment. 

B. Executive Summary

1. The committee finds that the C3 Oral Communication Program is in compliance with the University Liberal Studies Program (LSP) learning objectives

2. Very clearly the C3 Oral Communication Program is in need of a ground-up overhaul.

a. While the program is in compliance with the LSP learning objectives, it seems that this is a function of individual instructor effort rather than the result of coherent programmatic oversight.  

b. C3 program renovation should be identified by the new Department of Communication as an immediate and high priority. 

c. The new Director of Oral Communication has received a UNC Teaching and Learning with Technology Collaborative grant to support the complete overhaul of the CMHC 201 course.

i. The initial course redesign effort is already underway (Summer 2007 funding was also awarded).

3. The committee recommends that the Liberal Studies Program adopt improved learning objectives for the C3 Oral Communication Program as defined by the National Communication Association (see Appendix B).

II.
Summary and Evaluation of Teaching and Assessment Methods in 

CMHC 201
A. Syllabus Review

1. Overall, the syllabi address the three currently stated Liberal Studies Learning objectives in some form. These include competency in the communication process, small group and interpersonal communication, and individual competency in public speaking. This analysis reviews information from eight instructors.

2. Beyond the basic goals, half of the syllabi address the audience as a factor in communication; 50% listed listening comprehension as a discussion item; 75% indicated the evaluation of speeches; and 50% listed research as a component as well as technology.

3. All of the syllabi contained a course description, schedule, required materials, course objectives, and attendance policy. Two had a course outline with a web-based calendar. The vast majority of the syllabi included statements on decorum and non-verbal communication; i.e., hats and shirts with wording.  Assignment parameters were a part of the syllabi as was the academic honesty policy and disabilities statement. Class participation was specifically indicated in 30 percent of the syllabi.  Least mentioned was bonus or extra credit.

4. Writing standards were addressed in 25% of the syllabi. Oral standards/critiques were included in nearly half of the syllabi.

5. The focus of the class is to develop oral communication abilities. All of the classes started with at least an introductory/impromptu speech.  Five of the eight syllabi indicated a second short “Rant and Rave” speech as a building block with two showing one to five “nugget” speeches.  All courses included informative and persuasive speeches along with the presentation of a group project. No oral student work was available for review. (See Limitations).

6. Written assignments were part of the coursework, including papers on communication myths, peer/self critiques, group experiences/analysis, and speech outlines.  Each instructor submitted three levels of written work: poor, average, and above average work.

7. All syllabi included two tests during the semester with a final written test.

Special note:  Assignments for the reticent speaker class were tailored to meet the needs of individual students who fears speaking in front of others.  The reticent speaker class targets students with an extreme fear of public speaking to the point of exhibiting physical and psychological symptoms, such as throwing up, panic attacks or a complete inability to function.  A self-communication assessment enables the instructor to tailor specific communication areas that need improvement. 


Goals are taken from the following general categories:

• Social conversation—initiating and maintaining conversations in a variety of settings
• Class participation—participating in a class in which the students is not currently active 

• Authority figures—participating in a meeting with someone in a position of authority.

B. Faculty Survey

For the purpose of assessing instructive practices, CMHC 201 faculty were asked to fill out an anonymous survey about their teaching and assessment methods in both semesters of the 2006-2007 academic year (see Attachment 1 for a copy of the survey).  Seven faculty filled out the survey in the fall, accounting for roughly 21 of the 34 sections offered.  Five faculty filled out the survey in the spring, accounting for roughly 19 of the 30 sections offered. 

Overall, faculty responses on the survey indicate that the day-to-day teaching and assessment methods in CMHM 201 courses meet LSP and CMHC learning objectives.  For a full breakdown of survey results, see Attachment 2.  For more information, see the sections on Strengths and Recommendations on pages 6 through 7. 

I.  Summary of Faculty Survey Data

a.  Teaching Methods 

i. Results for the fall and spring semesters indicate that the majority of CMHC faculty surveyed employ teaching methods that conform to NCA and LSP guidelines.
ii. Results for the fall and spring semesters also indicate that the majority of CMHC faculty surveyed employ teaching methods that conform to their own syllabi.

iii. The majority of CMHC courses are taught by non-tenure track faculty.  Almost all non-tenure track faculty teach at least two, and sometimes as many as four, CMHC courses per semester.  Tenure track faculty typically teach one section of CMHC 201. 

iv. All classes are taught face-to-face.  

v. The majority of the faculty reported that they lectured on a weekly basis (fall 57%, spring 80%), engaged in discussion on a daily (fall 43%) or weekly (fall 43%, spring 100%) basis, had small group activities on a monthly basis (fall 43%, spring 80%), had class activities on a weekly basis (fall 43%, spring 40%), and never engaged in laboratory or hands-on learning (fall 57%, spring 60%) or debate (fall 71%, spring 40%).  

b. Learning Objectives Assessment 

i. All fall respondents reported that their course formally addresses basic competency in interpersonal communications through exams, writing assignments, oral presentations, and group activities, while class debates were used as a means of informal assessment.  Roughly 67% report assessing a creative project, 17% a personal artistic expression, and 50% attendance at an event outside of class.  

ii. All spring respondents reported that their course formally or informally addresses basic competency in interpersonal communications through exams, class discussions or debate, oral presentations, and group activities.  Roughly 80% report assessment through a writing assignment, 60% a creative project, 20% a personal artistic expression, 40% attendance at a theatre or musical performance, and 80% attendance at an event outside of class.  
iii. All fall respondents reported that their course formally or informally addresses basic competency in small group communication through exams, class discussion or debate, writing assignments, oral presentations, and group activities.  Roughly 50% report assessment through a creative project, 33% a personal artistic expression, and 33% attendance at an event outside of class.  
iv. All spring respondents reported that their course formally or informally addresses basic competency in small group communication through exams, class discussions or debate, writing assignments, oral presentations, and group activities.  Roughly 40% report assessment through a creative project, 20% a personal artistic expression, and 40% attendance at an event outside of class.  
v. All fall respondents reported that their course formally or informally addresses basic competency in public speaking through exams, class discussion or debate, and oral presentations.  Roughly 67% report assessment through a writing assignment, 50% a group activity, 14% a laboratory, 50% a creative project, 66% a personal artistic expression, 17% attendance at a theatre or musical performance, and 50% attendance at an event outside of class.  
vi. All spring respondents reported that their course formally or informally addresses basic competency in public speaking through exams, class discussions or debate, and writing assignments.  Roughly 80% report assessment through oral presentations, 80% group activities, 40% a creative project, 40% a personal artistic expression, 20% attendance at an event outside of class, and 60% attendance at an event outside of class.  
III.

Overall Effectiveness of Practices and Assessments in CMHC 201
A. Strengths of the C3 Oral Communication Competency Program

Strengths 

1. 100% qualified staff are now in place as defined by the Southern Association of Colleges and Schools.

2. Syllabi indicate a consistency of written and oral work throughout all sections of the class.

3. Assignments meet the current University-defined objectives. 

4. Information technology is used; for example, PowerPoint was integrated into all class work.

5. A reticent speaker section is in place for students who have a fear of speaking in front of people. 

6. Special sections are offered for the Honors College.

7. The Director of Oral Communication Competency received a grant to redesign the CMHC 201 course during AY 2007-2008.

a. Grant funding agency: The UNC Teaching and Learning with Technology Collaborative, Course Redesign Initiative

B. Limitations of the C3 Oral Communication Competency Program

1. High Instructor Turnover Rate 

a. 1-2 faculty per academic year resign 

i. Turnover rate is approximately 13-25%, N=8/9 80% faculty

b. Annual salary ($24K) is insufficient to retain highly qualified instructors

c. Lack of multi-year contracts contributes to turnover rate

2. Lack of Scheduling Consistency

a. Course section scheduling for CMHC 201 has been inconsistent semester-to-semester, and year-to-year

b. Sections range from 28 to 36 sections per semester

3. Current faculty resources can only support 30 sections (assuming that two open faculty positions are filled)

a. A total of 9 overload sections were used for Fall 2006 (5) and Spring 2007 (4)

i. Staffing 9 overload sections in one academic year seems to indicate strongly that additional faculty resources are needed

4. Lack of Reliable and Valid Program Review Method

b. Prior program evaluation was a mandatory student pretest/posttest online survey questionnaire that collected fundamentally flawed data

i. The probability the required survey suffered from Type II Error seems very high

ii. Chronbach’s Alpha coefficients over past academic years indicate strongly that the survey instrument was poorly constructed

1. AY 2005-2006 ( = 0.21

2. AY 2006-2007 ( = 0.23 (Fall only)

c. The mandatory survey was terminated in Spring 2007 for the following reasons:

i. Online survey incompatibility with Banner

ii. Unacceptable reliability coefficients

iii. Ethically/methodologically unsound mandatory survey participation

1. Students who did not initially complete the surveys were identified by name and required to complete the surveys by their instructors

4. Lack of Formal Goals or a Mission Statement

a. The C3 program currently has no defined goal or mission statement to guide student learning

5. No standardized speech evaluation methods

a. Instructor evaluations methods vary greatly across the program

b. Methods range from simple rubric evaluation by the instructor only to an impressive and comprehensive rubric used by Michael Caudill and his students for peer evaluation

6. Only three (3) DVDr cameras to support recording more than 30 sections of CMHC 201

a. Very clearly the program needs additional cameras in order to cover all sections

b. It is laudable that the instructors have been able to work together with the meager resources available in order to record students’ speeches

c. Further compounding the lack of cameras is the fact that instructors teach these classes in at least four separate buildings

d. No departmental funding is allocated to the C3 program

i. The three existing cameras were funded by an instructional improvement grant

7. Students purchase their own DVDr discs

a. Because students own the recorded discs none are currently available for program personnel to review or to assess

8. Insufficient resources allocated to the C3 Oral Communication Program

a. The program is supported with two course releases per academic year (i.e. 1 per semester)

b. There are no resources available to support an Assistant Director of Oral Communication 
Special Note: 

Because of the nature of the class, basic communicative competencies are all instructors seem able to evaluate. Among other obstacles, strict time limitations of speech duration, instructor attentiveness, and external noise, all diminish an individual’s ability to effectively evaluate oral communication.  The National Communication Association acknowledges such time and instructor evaluation limitations by stating clearly “Because oral communication is an interactive and social process, assessment should consider the judgment of a trained assessor as well as the impressions of others involved in the communication act (audience, interviewer, other group members, conversant), and may include the self-report of the individual being assessed.” (NCA, 2007)

IV.
Conclusion
A. Summary

Very clearly the C3 Oral Communication Program is in need of a ground-up overhaul.  The program has been without a full-time director for nearly two years, and the new director took over only two semesters ago.  That said, the new director is working with the Interim Department Head of the soon-to-be-formed Department of Communication to address the many programmatic limitations identified in this report.  The Interim Department Head understands that the program has been somewhat neglected –from both director and departmental perspectives – and that a C3 program renovation is an immediate and high departmental priority.  After interviewing the Interim Communication Department Head, this committee feels strongly that the C3 Oral Communication Program is already heading in a positive direction.  Evidence of this may be found in the grant that the new director received from the UNC Teaching and Learning with Technology Collaborative, the initial course redesign effort is already underway (Summer 2007 funding was also awarded).  

Program limitations notwithstanding, the committee finds that the C3 Oral Communication Program is in compliance with the University LSP guidelines.  As noted above, the LSP guidelines for the C3 Oral Communication Program are also in dire need of updating.  It is the sincere hope of this committee that the present report will serve as a touchstone for the necessary changes to come.

This report concludes with the following recommendations of the committee. 
B. Programmatic Recommendations
1. Establish a standardized number of sections that allocated resources will support

a. Assuming all open faculty positions are filled, a standard supportable section count seems to be 30 each semester

c. Coordinate with administration in order to assess the impact, if any, that 30 sections per semester has on University student needs

2. Recommendation for student assessment: Develop a reliable pretest/posttest data collection instrument that provides valid data

a. NCA recommends assessing individuals’ attitudes toward communication by exploring the following variables:

i. Value placed on oral communication

ii. Communication apprehension

iii. Communication reticence

iv. Willingness to communicate
3. Recommend exploring the following well established scales in order to develop a new pretest/posttest instrument:
a. Personal Report of Public Speaking Anxiety. McCroskey, J. C. (1970) . Measures of communication-bound anxiety. Speech Monographs, 37, 269-277.  

b. Personal Report of Communication Apprehension.  McCroskey, J. C. (1982). An introduction to rhetorical communication (4th Ed). Englewood Cliffs, NJ: Prentice-Hall.

d. Self-Perceived Communication Competence Scale.  McCroskey, J. C., & McCroskey, L. L. (1988). Self-report as an approach to measuring communication competence. Communication Research Reports, 5, 108-113. 

e. Willingness To Communicate. McCroskey, J. C. (1992). Reliability and validity of the willingness to communicate scale. Communication Quarterly, 40, 16-25. 

f. Nonverbal Immediacy Scale-Self Report. Richmond, V. P., McCroskey, J. C., & Johnson, A. D. (2003). Development of the Nonverbal Immediacy Scale (NIS): Measures of self- and other-perceived nonverbal immediacy. Communication Quarterly, 51, 502-515.

g. Willingness to Listen Measure. Richmond, V. P., & Hickson, M. III. (2001). Going public: A practical guide to public talk. Boston: Allyn & Bacon.

h. Teacher Apprehension Test. Richmond, V. P., Wrench, J. S., & Gorham, J. (2001). Communication, affect, and learning in the classroom. Acton, MA: Tapestry Press.
i. Student Orientation Scales. McCroskey, J. C., Richmond, V. P., Johnson, A. D., & Smith, H. T. (2004). Organizational orientations theory and measurement: Development of measures and preliminary investigations. Communication Quarterly. 
4. Recommendation for program-wide assessment: Enumerate all students enrolled in CMHC 201 at the beginning of each semester

a. Draw a simple random sample, the size of which should be sufficient to achieve an Alpha of .05 (the statistical probability that the results are attributable to chance)

b. Direct instructors to retain a copy of sample students’ DVDr recording of speech

c. Focus on one type of speech per academic year.  For example, 2007-2008 focus on informative speeches, 2008-2009 persuasive speeches, and so forth

d. Also direct instructors to select and copy samples of above average, average, and below average students work 

i. Develop a rotating schedule by academic year of sample materials that capture the range of interpersonal, small group, and public communication

1. DVDr recordings of speeches

2. Speech Outlines

3. Peer evaluations

4. Self evaluations

5. Papers

6. Tests

5. Standardize instructor evaluation methods program-wide

a. Benchmark against Mr. Caudill’s use of outstanding comprehensive instructor and student evaluation rubrics 

i. Adapt this method for use by all CMHC 201 instructors

6. Funding should be allocated to procure at least four additional cameras

a. Ideally, one camera per instructor would meet student, instructor, and program direction needs best

b. Further, funding should be programmed for camera maintenance and replacement over time.

7. Funding should also be provided to purchase DVDr discs. 

a. The newly formed Department of Communication should procure funding for the DVDr discs and issue each CMHC 201 student one disc per semester. 

b. Recorded discs should remain the property of the University in order for data to be available for future program assessment.

c. Of course, students should be afforded the opportunity to make copies of their recorded speeches Program director responsibilities include the following:

8. The committee wishes to inform those reading this report of the actual work performed by the new director.  Current resources allocated to the program seem to be insufficient to adequately support the program.  The new director is responsible for the following:

a. Scheduling 

i. Between 28 and 36 sections of CMHC 201 in both fall and spring semesters of each academic year

ii. Coordinating with Continuing Education for summer semester scheduling, the number of which fluctuates according to funding and instructor availability

b. In-class Instructor Evaluations

i. Two in-class evaluations are conducted per instructor each academic year

ii. The first is unannounced, the second scheduled

iii. Written feedback is presented to each instructor during a face-to-face meeting, which is also documented

c. Program management

i. DVDr camera scheduling (see item 6 on page 8 in Limitations section above)

d. Instructor/Student arbitration

i. First line of administration to resolve students’ issues with grade appeals, evaluation issues, or instructor/student conflicts

e. Annual Faculty Evaluation (AFE) Reports

f. Evaluate evidence from 10 CMHC 201 faculty

i. Chair CMHC 201 AFE committee

ii. Write individual faculty narratives and make recommendations to the Department Chair for each faculty’s AFE

g. Cover classes for absent faculty

i. Communication Department policy is to cover classes – not cancel – for faculty who are sick, traveling to present research, or otherwise cannot attend a class (e.g., during winter due to snow)

ii. The director assumes this duty unless otherwise occupied

h. Faculty Search Committees

i. Chairs search committees each semester 

1. To date, at least two searches per semester, during the past two academic years have been accomplished

2. Additionally, over the past two years, unfunded summer searches were chaired

9. Program Assessment

a. The director is developing an entirely ground-up program assessment model that will adhere to this committee’s recommendations

b. This assessment will involve convening a committee of experts to review randomly selected student DVDrs in order to evaluate the overall effectiveness of the Oral Communication Program

c. Program assessment will also include samples of students’ written work and test scores

10.  Higher administration-mandated duties

a. These duties include important and time consuming projects such as SACS compliance, LSP committee evaluations, Dean’s and Department Head duties, as well as Human Resources-related faculty issues (i.e. Serious Illness Leave, Termination, etc.)

i. Ideally, the program should be supported with sufficient release time for the Director and a part-time Assistant Director

11.  Complete lack of summer semester director funding

a. The new director occupies a 9-month, tenure-track yearly contract

b. The same work is required of the director during summer semesters as during the regular academic year, albeit on a smaller scale

c. A summer director stipend seems appropriate to support scheduling, DVDr camera management, search committees, and other duties as required
C. Recommended Changes to C3 Learning Objectives

In outlining criteria for assessing oral communication, The National Communication Association (NCA) writes, “Because oral communication is an interactive and social process, assessment should consider the judgment of a trained assessor as well as the impressions of others involved in the communication act (i.e., audience, interviewer, other group members, conversant), and may include the self-report of the individual being assessed.”

1. Based on the NCA’s Speaking and Listening Competencies for College Students (see Appendix), the following more defined C3 Liberal Studies objectives are recommended. 

2.   Students will be able to:

a. Demonstrate basic competency in small group communication by working on a collaborative project as a team; recognizing the impact of group dynamics on the outcome of the project; and presenting the project as a group. 

b. Demonstrate a basic understanding of critical and literal listening by distinguishing facts from opinions, identifying important points; differentiating emotional and logical arguments; and detecting speaker bias. 

c. Recognize discrepancies between the speaker’s verbal and nonverbal messages.

d. Demonstrate basic competency in public speaking, choosing appropriate topics and message support while adapting to the audience. 

e. Demonstrate competency in interpersonal communication by recognizing misunderstandings; allowing others to express themselves; listening attentively; and managing conversation.

V.    Appendices
Appendix A

CMHC 201 Faculty Survey

AY 2006-2007

You have been asked to complete this survey because the Liberal Studies Oversight Committee is assessing the C3, Oral Communication portion of the program.  All sections of CMHC 201 will be used for this assessment.  This is not in any way a faculty evaluation, only an evaluation of the liberal studies program. 

1. This semester, how many sections of CMHC 201 do you teach?

1
2
3
4
Greater than 4

2. What is your academic rank or job title?

Tenured or tenure track – Assistant Professor

Tenured or tenure track – Associate Professor

Tenured or tenure track – Professor

Non-tenure track – Full time visiting position

Non-tenure track – Fixed term 80% position

Non-tenure track – Part time adjunct

Non-tenure track – Graduate teaching assistant

3. What is the format of this course?

Primarily face to face

Hybrid

Primarily online

Other

4. During this semester, estimate how much time was spent with each method of delivery.

Estimated Time

Never
Monthly
Weekly  
Each Class Meeting

Lecture


Discussion


Small Group Activity


Class Activity


Laboratory / Hands-on learning


Debate

The Liberal Studies program document identifies multiple goals for the oral communication section.  For each of the following goals, mark those that are formally assessed (students were given a grade), and/or informally assessed (instructor received feedback from students, but no formal grade was assigned).  Use N/A if the method is not applicable. 

5. Goal 1:  This course addresses basic competency in interpersonal communication.

Formally
Informally 


Assessed
Assessed
N/A


Exam, test or quiz


Class discussion or debate


Writing assignment


Oral presentation / student lecture


Service learning


Group activity


Laboratory


Creative project


Portfolio


Personal artistic expression


Attendance at theatre or musical performance


Visit to gallery or museum


Attendance at lecture, reading, or presentation 



Or visiting artist, performer, or writer

6. Goal 2:  This course addresses basic competency in small group communication.

Formally
Informally 


Assessed
Assessed
N/A


Exam, test or quiz


Class discussion or debate


Writing assignment


Oral presentation / student lecture


Service learning


Group activity


Laboratory


Creative project


Portfolio


Personal artistic expression


Attendance at theatre or musical performance


Visit to gallery or museum


Attendance at lecture, reading, or presentation 



Or visiting artist, performer, or writer

7. Goal 3:  This course addresses basic competency in public speaking.

Formally
Informally 


Assessed
Assessed
N/A


Exam, test or quiz


Class discussion or debate


Writing assignment


Oral presentation / student lecture


Service learning


Group activity


Laboratory


Creative project


Portfolio


Personal artistic expression


Attendance at theatre or musical performance


Visit to gallery or museum


Attendance at lecture, reading, or presentation 



Or visiting artist, performer, or writer

Please submit a copy of your CMHC 201 syllabus, as well as samples of student work at various competence levels (good, fair, poor) to Will Dulaney.  Thank you for your participation in this assessment.

Appendix B

The National Communication Association’s

General Criteria for Assessing Oral Communication

1.     Assessment of oral communication should view competence in oral communication as a gestalt of several interacting dimensions. At a minimum, all assessments of oral communication should include an assessment of knowledge (understanding communication process, comprehension of the elements, rules, and dynamics of a communication event, awareness of what is appropriate in a communication situation), an assessment of skills (the possession of a repertoire of skills and the actual performance of skills), and an evaluation of the individual’s attitude toward communication (e.g., value placed on oral communication, appre­hension, reticence, willingness to communicate, readiness to communicate).
2.     Because oral communication is an interactive and social process, assessment should consider the judgment of a trained assessor as well as the impressions of others involved in the communica­tion act (audience, interviewer, other group members, conversant), and may include the self-report of the individual being assessed.
3.     Assessment of oral communication should clearly distinguish speaking and listening from reading and writing. While some parts of the assessment process may include reading and writing, a major portion of the assessment of oral communication should require speaking and listening. Directions from the assessor and re­sponses by the individual being assessed should be in the oral/aural mode.
4.     Assessment of oral communication should be sensitive to the effects of relevant physical and psychological disabilities on the assessment of competence. (e.g., with appropriate aids in signal reception, a hearing impaired person can be a competent empathic listener.)
5.     Assessment of oral communication should be based in part on atomistic/analytic data collected and on a holistic impression.
Criteria for the Content of Assessment

1.     Assessment of oral communication for all students should include assessment of both verbal and nonverbal aspects of communication and should consider competence in more than one communication setting. As a minimum assessment should occur in the one‑to‑many setting (e.g. public speaking, practical small group discussion) and in the one‑to‑one setting (e.g., interviews, interper­sonal relations).
2.     Assessment of speech majors and other oral communication specialists could include in addition assessment in specialized fields appropriate to the course of study followed or the specialty of the person being assessed.
Criteria for Assessment Instruments

1.  The method of assessment should be consistent with the dimension of oral communication being assessed. While knowledge and attitude may be assessed in part through paper and pencil instru­ments, speaking and listening skills must be assessed through actual performance in social settings (speaking before an audience, undergoing an interview, participating in a group discussion, etc.) appropriate to the skill(s) being assessed.
2.  Instruments for assessing oral communication should describe degrees of competence. Either/or descriptions such as “competent” or “incompetent” should be avoided, as should attempts to diagnose reasons why individuals demonstrate or fail to demonstrate particular degrees of competence.
3.   Instruments for assessing each dimension of oral communication competence should clearly identify the range of responses, which constitute various degrees of competence. Examples of such responses should be provided as anchors.
4.  Assessment instruments should have an acceptable level of reliability, e.g. test/retest reliability, split‑half reliability, alternative forms reliability, inter‑rater reliability, and internal consistency.
5.  Assessment instruments should have appropri­ate validity: content validity, predictive validity, and concurrent validity.
6.  Assessment instruments must meet acceptable standards for freedom from cultural, sexual, ethical, racial, age, and developmental bias.
7.  Assessment instruments should be suitable for the developmental level of the individual being assessed.
8.  Assessment instruments should be standardized and detailed enough so that individual responses will not be affected by an administrator’s skill in administering the procedures.
Criteria for Assessment Procedures and Administration

1.  Assessment procedures should protect the rights of those being assessed in the following ways: administration of assessment instruments and assessment and the uses of assessment results should be kept confidential and be released only to an appropriate institutional office, to the individual assessed, or if a minor, to his or her parent or legal guardian.
2. Use of competence assessment as a basis for procedural decisions concerning an individual should, when feasible, be based on multiple sources of information, including especially a) direct evidence of actual communication performance in school and/or other contexts, b) results of formal competence assessment, and c) measures of individual attitudes toward communication (e.g., value placed on oral communication, apprehension, reticence, willingness to communicate, and readiness to communicate).
3.  Individuals administering assessment proce­dures for oral communication should have received sufficient training by speech communication professionals to make their assessment reliable. Scoring of some standardized assessment instru­ments in speaking and listening may require specialized training in oral communication on the part of the assessor.
Criteria for Assessment Frequency

Periodic assessment of oral communication competency should occur annually during the educational careers of students. An effective systematic assessment program minimally should occur at educational levels K, 4, 8, 12, 14, and 16.
Criteria for the Use of Assessment Results

The results of student oral communication competency assessment should be used in an ethical, non‑discriminatory manner for such purposes as:
1.      Diagnosing student strengths and weaknesses;
2.      Planning instructional strategies to address student strengths and weaknesses;
3.      Certification of student readiness for entry into and exit from programs and institutions;
4.      Evaluating and describing overall student achievement;
5.      Screening students for programs designed for special populations;
6.      Counseling students for academic and career options; and
7.      Evaluating the effectiveness of instructional programs.
No single assessment instrument is likely to support all these purposes. Moreover, instruments appropriate to various or multiple purposes typically vary in length, breadth/depth of content, technical rigor, and format.
Foundations for the criteria contained in this document were originally developed and adopted as resolutions at the NCA Conference on Assessment in Denver, Colorado, in July, 1990. Several of the criteria were authored by a subcommittee of NCA’s Committee on Assessment and Testing, composed of Jim Crocker-Lakness, Sandra Manheimer, and Tom Scott.  James W. Chesebro, then NCA Director of Educational Services authored the introductory sections to this publication in 1993, when the document was first published by NCA. The present iteration was revised in 1998 by Sherry Morreale, NCA Associate Director, and Philip Backlund, chair of NCA’s Assessment Commission.

Source: National Communicatoion Association.  Available URL: http://www.natcom.org/nca/Template2.asp?bid=275
Date viewed: June 7, 2007

Appendix C

Speaking and Listening Competencies for College Students

The complete report is available online at http://www.natcom.org/nca/Template2.asp?bid=275

Appendix D 

Communication Perception/Attitude Instruments

Personal Report of Public Speaking Anxiety (PRPSA)

This was the first scale we developed in our work on communication apprehension. It is highly reliable (alpha estimates >.90) but it focuses strictly on public speaking anxiety. Hence, we moved on to develop the PRCA and ultimately the PRCA-24. This is an excellent measure for research which centers on public speaking anxiety, but is an inadequate measure of the broader communication apprehension construct.

  

 

Directions: Below are 34 statements that people sometimes make about themselves. Please indicate whether or not you believe each statement applies to you by marking whether you:

Strongly Disagree = 1;  Disagree = 2;  Neutral = 3;  Agree = 4; Strongly Agree = 5.
_____1. While preparing for giving a speech, I feel tense and nervous.

_____2.  I feel tense when I see the words “speech” and “public speech” on a course outline when studying.

_____3. My thoughts become confused and jumbled when I am giving a speech.

_____4. Right after giving a speech I feel that I have had a pleasant experience.

_____5. I get anxious when I think about a speech coming up.

_____6. I have no fear of giving a speech.

_____7. Although I am nervous just before starting a speech, I soon settle down after starting and feel calm and comfortable.

_____8. I look forward to giving a speech.

_____9. When the instructor announces a speaking assignment in class, I can feel myself getting tense.

_____10. My hands tremble when I am giving a speech.

_____11. I feel relaxed while giving a speech.

_____12. I enjoy preparing for a speech.

_____13. I am in constant fear of forgetting what I prepared to say.

_____14. I get anxious if someone asks me something about my topic that I don’t know.

_____15. I face the prospect of giving a speech with confidence.

_____16. I feel that I am in complete possession of myself while giving a speech.

_____17. My mind is clear when giving a speech.

_____18. I do not dread giving a speech.

_____19. I perspire just before starting a speech.

_____20. My heart beats very fast just as I start a speech.

_____21. I experience considerable anxiety while sitting in the room just before my speech starts.

_____22. Certain parts of my body feel very tense and rigid while giving a speech.

_____23. Realizing that only a little time remains in a speech makes me very tense and anxious.

_____24. While giving a speech, I know I can control my feelings of tension and stress.

_____25. I breathe faster just before starting a speech.

_____26. I feel comfortable and relaxed in the hour or so just before giving a speech.

_____27. I do poorer on speeches because I am anxious.

_____28. I feel anxious when the teacher announces the date of a speaking assignment.

_____29. When I make a mistake while giving a speech, I find it hard to concentrate on the parts that follow.

_____30. During an important speech I experience a feeling of helplessness building up inside me.

_____31. I have trouble falling asleep the night before a speech.

_____32.My heart beats very fast while I present a speech.

_____33. I feel anxious while waiting to give my speech.

_____34. While giving a speech, I get so nervous I forget facts I really know.   

Scoring: To determine your score on the PRPSA, complete the following steps:   

Step 1. Add scores for items 1, 2, 3, 5, 9, 10, 13, 14, 19, 20, 21, 22, 23, 25, 27, 28, 29, 30, 31, 32, 33, and 34

Step 2. Add the scores for items 4, 6, 7, 8, 11, 12, 15, 16, 17, 18, 24, and 26

Step 3. Complete the following formula:

PRPSA = 72 - Total from Step 2 + Total from Step 1   

Your score should be between 34 and 170. If your score is below 34 or above 170, you have made a mistake in computing the score.

High = > 131

Low = < 98

Moderate =  98-131

Mean = 114.6;  SD = 17.2   

Source:   

McCroskey, J. C. (1970) . Measures of communication-bound anxiety. Speech Monographs, 37, 269-277.   
Personal Report of Communication Apprehension (PRCA-24)  

The PRCA-24 is the instrument which is most widely used to measure communication apprehension. It is preferable above all earlier versions of the instrument (PRCA, PRCA10, PRCA-24B, etc.). It is highly reliable (alpha regularly >.90) and has very high predictive validity. It permits one to obtain sub-scores on the contexts of public speaking, dyadic interaction, small groups, and large groups. However, these scores are substantially less reliable than the total PRCA-24 scores-because of the reduced number of items. People interested only in public speaking anxiety should consider using the PRPSA rather than the public speaking sub-score drawn from the PRCA-24. It is much more reliable for this purpose.   

This instrument is composed of twenty-four statements concerning feelings about communicating with others. Please indicate the degree to which each statement applies to you by marking whether you: Strongly Disagree = 1; Disagree = 2;  are Neutral = 3; Agree = 4; Strongly Agree = 5 
_____1. I dislike participating in group discussions. 

_____2. Generally, I am comfortable while participating in group discussions. 

_____3. I am tense and nervous while participating in group discussions. 

_____4. I like to get involved in group discussions. 

_____5. Engaging in a group discussion with new people makes me tense and nervous. 

_____6. I am calm and relaxed while participating in group discussions. 

_____7. Generally, I am nervous when I have to participate in a meeting. 

_____8. Usually, I am comfortable when I have to participate in a meeting. 

_____9. I am very calm and relaxed when I am called upon to express an opinion at a meeting. 

_____10. I am afraid to express myself at meetings. 

_____11. Communicating at meetings usually makes me uncomfortable. 

_____12. I am very relaxed when answering questions at a meeting. 

_____13. While participating in a conversation with a new acquaintance, I feel very nervous. 

_____14. I have no fear of speaking up in conversations. 

_____15. Ordinarily I am very tense and nervous in conversations.

_____16. Ordinarily I am very calm and relaxed in conversations. 

_____17. While conversing with a new acquaintance, I feel very relaxed.

_____18. I’m afraid to speak up in conversations.

_____19. I have no fear of giving a speech.

_____20. Certain parts of my body feel very tense and rigid while giving a speech. 

_____21. I feel relaxed while giving a speech. 

_____22. My thoughts become confused and jumbled when I am giving a speech. 

_____23. I face the prospect of giving a speech with confidence. 

_____24. While giving a speech, I get so nervous I forget facts I really know.    

SCORING: 
Group discussion: 18 - (scores for items 2, 4, & 6) + (scores for items 1,3, & 5) 

Meetings: 18 - (scores for items 8, 9, & 12) + (scores for items 7, 10, & 11) 

Interpersonal: 18 - (scores for items 14, 16, & 17) + (scores for items 13, 15, & 18) 

Public Speaking: 18 - (scores for items 19, 21, & 23) + (scores for items 20, 22, &24) 

Group Discussion Score: _______ 

Interpersonal Score: _______ 

Meetings Score: _______ 

Public Speaking Score: _______ 

To obtain your total score for the PRCA, simply add your sub-scores together. _______ 

Scores can range from 24-120. Scores below 51 represent people who have very low CA. Scores between 51-80 represent people with average CA. Scores above 80 represent people who have high levels of trait CA. 

NORMS FOR THE PRCA-24: (based on over 40,000 college students; data from over 3,000 non-student adults in a national sample provided virtually identical norms, within 0.20 for all scores.)

                                    Mean               Standard Deviation                   High                             Low 

Total Score                   65.6                            15.3                             > 80                             < 51 

Group:                          15.4                             4.8                              > 20                             < 11 

Meeting:                       16.4                             4.2                              > 20                             < 13 

Dyad (Interpersonal):   14.2                              3.9                             > 18                             < 11 

Public:                          19.3                             5.1                              > 24                             < 14 

Source: 
McCroskey, J. C. (1982). An introduction to rhetorical communication (4th Ed). Englewood Cliffs, NJ: Prentice-Hall.

(Also available in more recent editions of this book, now published by Allyn & Bacon.)

Self-Perceived Communication Competence Scale (SPCC)  

The self-perceived communication competence scale was developed to obtain information concerning how competent people feel they are in a variety of communication contexts and with a variety of types of receivers. Early self-report measures of competence were structured to represent what the creators of the measures felt were the components of communication competence. This scale is intended to let the respondent define communication competence. Since people make decisions with regard to communication (for example, whether they will even do it), it is their perception that is important, not that of an outside observer. It is important that users of this measure recognize that this is NOT a measure of actual communication competence, it is a measure of PERCEIVED competence. While these two different types of measures may be substantially correlated, they are not the same thing. This measure has generated good alpha reliability estimates (above .85) and had strong face validity. It also has been found to have substantial predictive validity.   

Directions: Below are twelve situations in which you might need to communicate. People’s abilities to communicate effectively vary a lot, and sometimes the same person is more competent to communicate in one situation than in another. Please indicate how competent you believe you are to communicate in each of the situations described below.  Indicate in the space provided at the left of each item your estimate of your competence. 

Presume 0 = completely incompetent and 100 = competent.    

_____1. Present a talk to a group of strangers. 

_____2. Talk with an acquaintance. 

_____3. Talk in a large meeting of friends. 

_____4. Talk in a small group of strangers. 

_____5. Talk with a friend. 

_____6. Talk in a large meeting of acquaintances. 

_____7. Talk with a stranger. 

_____8. Present a talk to a group of friends. 

_____9. Talk in a small group of acquaintances. 

_____10. Talk in a large meeting of strangers. 

_____11. Talk in a small group of friends. 

_____12. Present a talk to a group of acquaintances.    

Scoring:  To compute the subscores, add the percentages for the items indicated and divide the total by the number indicated below. 

Public                           1 + 8 + 12; divide by 3. 

Meeting                        3 + 6 + 10; divide by 3. 

Group                          4 + 9 + 11; divide by 3. 

Dyad                             2 + 5 + 7; divide by 3. 

Stranger                       1 + 4 + 7 + 10; divide by 4. 

Acquaintance               2 + 6 + 9 + 12; divide by 4. 

Friend                          3 + 5 + 8 + 11; divide by 4. 

	
	Reliability
	Mean
	S.D.


	Public 
	.72 
	68.8 
	17.8 

	Meeting 
	.68 
	68.8 
	17.1 

	Group 
	.67 
	76.1 
	14.6 

	Dyad 
	.44 
	81.1 
	12.4 

	Stranger 
	.87 
	55.5 
	23.6 

	Acquaintance 
	.84 
	77.4 
	15.3 

	Friend 
	.78 
	88.2 
	11.3 

	Total 
	.92 
	73.7 
	13.8 


To compute the total SPCC score, add the subscores for Stranger, Acquaintance, and Friend.  Then, divide that total by 3. 

	Public 
	> 86 High SPCC 
	< 51 Low SPCC 

	Meeting 
	> 85 High SPCC 
	< 51 Low SPCC 

	Group 
	> 90 High SPCC 
	< 61 Low SPCC 

	Dyad 
	> 93 High SPCC 
	< 68 Low SPCC 

	Stranger 
	> 79 High SPCC 
	< 31 Low SPCC 

	Acquaintance 
	> 92 High SPCC 
	< 62 Low SPCC 

	Friend 
	> 99 High SPCC 
	< 76 Low SPCC 

	Total 
	> 87 High SPCC 
	< 59 Low SPCC 


Higher SPCC scores indicate higher self-perceived communication competence with basic communication contexts (public, meeting, group, dyad) and receivers (strangers, acquaintance, friend). 
Source:
McCroskey, J. C., & McCroskey, L. L. (1988). Self-report as an approach to measuring communication competence. Communication Research Reports, 5, 108-113.          
Willingness To Communicate (WTC)


Willingness to communicate is the most basic orientation toward communication. Almost anyone is likely to respond to a direct question, but many will not continue or initiate interaction. This instrument measures a person’s willingness to initiate communication. The face validity of the instrument is strong, and results of extensive research indicate the predictive validity of the instrument. Alpha reliability estimates for this instrument have ranged from .85 to well above .90. Of the 20 items on the instrument, 8 are used to distract attention from the scored items. The twelve remain items generate a total score, 4 context-type scores, and 3 receiver-type scores. The sub-scores generate lower reliability estimates, but generally high enough to be used in research studies.
Directions: Below are 20 situations in which a person might choose to communicate or not to communicate. Presume you have completely free choice. Indicate the percentage of times you would choose to communicate in each type of situation. Indicate in the space at the left of the item what percent of the time you would choose to communicate. (0 = Never to 100 = Always)


_____1. Talk with a service station attendant.

_____2. Talk with a physician.

_____3. Present a talk to a group of strangers.

_____4. Talk with an acquaintance while standing in line.

_____5. Talk with a salesperson in a store.

_____6. Talk in a large meeting of friends.

_____7. Talk with a police officer.

_____8. Talk in a small group of strangers. 

_____9. Talk with a friend while standing in line.

_____10. Talk with a waiter/waitress in a restaurant.

_____11. Talk in a large meeting of acquaintances.

_____12. Talk with a stranger while standing in line.

_____13. Talk with a secretary.

_____14. Present a talk to a group of friends.

_____15. Talk in a small group of acquaintances. 

_____16. Talk with a garbage collector.

_____17. Talk in a large meeting of strangers.

_____18. Talk with a spouse (or girl/boyfriend). 

_____19. Talk in a small group of friends.

_____20. Present a talk to a group of acquaintances. 

Scoring:

Context-type sub-scores—

Group Discussion: Add scores for items 8, 15, & 19; then divide by 3.

Meetings: Add scores for items 6, 11, 17; then divide by 3.

Interpersonal: Add scores for items 4, 9, 12; then divide by 3.

Public Speaking: Add scores for items 3, 14, 20; then divide by 3.

Receiver-type sub-scores—

Stranger: Add scores for items 3, 8, 12, 17; then divide by 4.

Acquaintance: Add scores for items 4, 11, 15, 20; then divide by 4.

Friend: Add scores for items 6, 9, 14, 19; then divide by 4.


To compute the total WTC score, add the sub scores for stranger, acquaintance, and friend. Then divide by 3.

All scores, total and sub-scores, will fall in the range of 0 to 100

Norms for WTC Scores:


Group discussion >89 High WTC, <57 Low WTC

Meetings >80 High WTC, <39 Low WTC

Interpersonal conversations >94 High WTC, <64 Low WTC

Public Speaking >78 High WTC, <33 Low WTC

Stranger >63 High WTC, <18 Low WTC

Acquaintance >92 High WTC, <57 Low WTC

Friend >99 High WTC, <71 Low WTC


Total WTC >82 High Overall WTC, <52 Low Overall WTC


Sources:

McCroskey, J. C. (1992). Reliability and validity of the willingness to communicate scale. Communication Quarterly, 40, 16-25.

McCroskey, J. C., & Richmond, V. P. (1987). Willingness to communicate. In J. C. McCroskey & J. A. Daly (Eds.), Personality and interpersonal communication (pp. 119-131). Newbury Park, CA: Sage.

Nonverbal Immediacy Scale-Observer Report (NIS-O) 

This is the most up-to-date measure of nonverbal immediacy as an other- or observer-report. Earlier measures have had problematic alpha reliability estimates. This instrument may be used for any target person (most earlier measures were designed only for observations of teachers). Alpha reliability estimates around .90 should be expected. This measure also has more face validity than previous instruments because it has more and more diverse items. Its predictive validity is also excellent.
When using this instrument it is important to recognize that the difference in these observer-reports between females and males is not statistically different. Hence, it is unnecessary to employ biological sex of the person completing the instrument in data analyses involving this instrument. It is recommended that the COMBINED norms be employed in interpreting the results employing this instrument. However, sex differences of the target persons on whom the instrument is completed may be meaningful. This possibility has not been explored in the research to date (September, 2003).   

DIRECTIONS: The following statements describe the ways some people behave while talking with or to others. Please indicate in the space at the left of each item the degree to which you believe the statement appliesto (fill in the target person’s name or description). Please use the following 5-point scale:

1 = Never; 2 = Rarely; 3 = Occasionally; 4 = Often; 5 = Very Often   

_____ 1.          He/she uses her/his hands and arms to gesture while talking to people.

_____ 2.          He/she touches others on the shoulder or arm while talking to them.

_____ 3.          He/she uses a monotone or dull voice while talking to people.

_____ 4.          He/she looks over or away from others while talking to them.

_____ 5.          He/she moves away from others when they touch her/him while they are talking.

_____ 6.          He/she has a relaxed body position when he/she talks to people.

_____ 7.          He/she frowns while talking to people.

_____ 8.          He/she avoids eye contact while talking to people.

_____ 9.          He/she has a tense body position while talking to people.

_____10.         He/she sits close or stands close to people while talking with them.

_____11.         Her/his voice is monotonous or dull when he/she talks to people.

_____12.         He/she uses a variety of vocal expressions when he/she talks to people.

_____13.         He/she gestures when he/she talks to people.

_____14.         He/she is animated when he/she talk to people.

_____15.         He/she has a bland facial expression when he/she talks to people.

_____16.         He/she moves closer to people when he/she talks to them.

_____17.         He/she looks directly at people while talking to them.

_____18.         He/she is stiff when he/she talks to people.

_____19.         He/she has a lot of vocal variety when he/she talks to people.

_____20.         He/she avoids gesturing while he/she is talking to people.

_____21.         He/she leans toward people when he/she talks to them.

_____22.         He/she maintains eye contact with people when he/she talks to them.

_____23.         He/she tries not to sit or stand close to people when he/she talks with them.

_____24.         He/she leans away from people when he/she talks to them.

_____25.         He/she smiles when he/she talks to people.

_____26.         He/she avoids touching people when he/she talks to them.      

Scoring:      

            Step 1. Add the scores from the following items: 1, 2, 6, 10, 12, 13, 14, 16, 17, 19, 21, 22, and 25.

            Step 2. Add the scores from the following items:  3, 4, 5, 7, 8, 9, 11, 15, 18, 20, 23, 24, and 26.

            Total Score = 78 plus Step 1 minus Step 2.   

Norms:
           Females          Mean = 96.7    S.D. = 16.1      High = >112 Low = <81

            Males               Mean = 91.6    S.D. = 15.0      High = >106   Low = <77

            Combined        Mean = 94.2    S.D. = 15.6      High = >109   Low = <79   

Source:
Richmond, V. P., McCroskey, J. C., & Johnson, A. E. (2003). Development of the Nonverbal Immediacy Scale (NIS): Measures of self- and other-perceived nonverbal immediacy. Communication Quarterly, 51, 502-515.         
Nonverbal Immediacy Scale-Self Report (NIS-S)  

This is the most up-to-date measure of nonverbal immediacy as a self-report. Alpha reliability estimates around .90 should be expected. This measure has more face validity than previous instruments because it has more and more diverse items. Its predictive validity also is excellent.
When using this instrument it is important to recognize that the difference in these self-reports between females and males is statistically significant and socially significant (that is, substantial variance in the scores on this instrument can be attributed to biological sex). Whether these differences are “real” (that is, females may actually be more nonverbally immediate than males) or a function of social desirability (that is, females think they should be more immediate than males think they should be) or a function of actual behavior has not yet been determined (as of September, 2003).    

DIRECTIONS: The following statements describe the ways some people behave while talking with or to others. Please indicate in the space at the left of each item the degree to which you believe the statement applies TO YOU. Please use the following 5-point scale: 1 = Never; 2 = Rarely; 3 = Occasionally; 4 = Often; 5 = Very Often   

_____ 1.          I use my hands and arms to gesture while talking to people. 

_____ 2.          I touch others on the shoulder or arm while talking to them. 

_____ 3.          I use a monotone or dull voice while talking to people. 

_____ 4.          I look over or away from others while talking to them. 

_____ 5.          I move away from others when they touch me while we are talking. 

_____ 6.          I have a relaxed body position when I talk to people. 

_____ 7.          I frown while talking to people. 

_____ 8.          I avoid eye contact while talking to people. 

_____ 9.          I have a tense body position while talking to people. 

_____10.         I sit close or stand close to people while talking with them. 

_____11.         My voice is monotonous or dull when I talk to people. 

_____12.         I use a variety of vocal expressions when I talk to people. 

_____13.         I gesture when I talk to people. 

_____14.         I am animated when I talk to people. 

_____15.         I have a bland facial expression when I talk to people. 

_____16.         I move closer to people when I talk to them. 

_____17.         I look directly at people while talking to them. 

_____18.         I am stiff when I talk to people. 

_____19.         I have a lot of vocal variety when I talk to people. 

_____20.         I avoid gesturing while I am talking to people. 

_____21.         I lean toward people when I talk to them. 

_____22.         I maintain eye contact with people when I talk to them. 

_____23.         I try not to sit or stand close to people when I talk with them. 

_____24.         I lean away from people when I talk to them. 

_____25.         I smile when I talk to people. 

_____26.         I avoid touching people when I talk to them.    

Scoring:
            Step 1. Add the scores from the following items: 1, 2, 6, 10, 12, 13, 14, 16, 17, 19, 21, 22, and 25. 

            Step 2. Add the scores from the following items:  3, 4, 5, 7, 8, 9, 11, 15, 18, 20, 23, 24, and 26. 

            Total Score =  78 pluse Step 1 minus Step 2.    

Norms:
            Females          Mean = 102.0            S.D. = 10.9    High = >112 Low = <92 

            Males              Mean = 93.8            S.D. = 10.8    High = >104  Low  <83    

Source: Richmond, V. P., McCroskey, J. C., & Johnson, A. D. (2003). Development of the Nonverbal Immediacy Scale (NIS): Measures of self- and other-perceived nonverbal immediacy. Communication Quarterly, 51, 502-515.                
Self Report of Immediacy Behaviors (SRIB)
This is a short form of the Nonverbal Immediacy Scale. The other-report form is presented here. This can be converted to a self-report from by changing directions and modifying the items to reference the self. The long form is more valid and reliable. However, if length of scale is important, this form can be substituted.
Instructions: Below are a series of statements that describe the ways some people behave while talking with or to others. You are asked to indicate how well each statement applies to your supervisor’s communication with her/his subordinates. For each statement, choose the number that most closely describes your supervisor’s behavior. Write that number in the space before the number of the statement.

1 = Never; 2 = Rarely; 3 = Occasionally; 4 = Often; 5 = Very Often
_____ 1.Uses hands and arms to gesture while talking to people.

_____ 2. Use a monotone or dull voice while talking to people.

_____ 3.Looks at people while talking to them.

_____ 4.Frowns while talking to people.

_____ 5. Has a very tense body position while talking to people.

_____ 6.Moves away from people while talking to them.

_____ 7.Uses a variety of vocal expressions while talking to people.

_____ 8. Touches people on the shoulder or arm while talking to them.

_____ 9. Smiles while talking to people.

_____10.Looks away from people while talking to them.

_____11. Has a relaxed body position while talking to people.

_____12.Is “stiff” while talking to people.

_____13. Avoids touching people while talking to them.

_____14. Moves closer to people while talking to them.

_____15. Is animated while talking to people.

_____16.Looks bland or neutral when talking to people.

Scoring:
Step 1. Add the scores for items 2, 4, 5, 6, 10, 12, 13, and 16.

Step 2. Add the scores for items 1, 3, 7, 8, 9, 11, 14, and 15.

Total score: Start with the number 48, the add total from Step 2, then subtract the score from Step 1.

Source:
Richmond, V. P., & McCroskey, J. C.  (1998).  Nonverbal communication in interpersonal relationships 3rd Edition. Boston, MA:  Allyn and Bacon.

Willingness to Listen Measure 

Listening is one of the skills which potential employers often indicate as being critical to effective communication. Hence, many training programs and college classes provide instruction in listening. For many people, however, it is not a lack of skill that makes them a poor listener, it is their orientation toward listening. Some are just not willing to work at listening. They frequently claim (rightfully?) that they don’t listen because of the poor communication skills of the speaker. This instrument is designed to measure this kind of an orientation. Alpha reliabilities for this instrument should be expected to be well above .85.
Directions: The following twenty-four statements refer to listening. Please indicate the degree to which each statement applies to you by marking whether you:  Strongly Disagree = 1; Disagree = 2; are Neutral =3; Agree = 4; Strongly Agree = 5
_____1. I dislike listening to boring speakers.  

_____2. Generally, I can listen to a boring speaker.  

_____3. I am bored and tired while listening to a boring speaker. 

_____4. I will listen when the content of a speech is boring.  

_____5. Listening to boring speakers about boring content makes me tired, sleepy, and bored.  

_____6. I am willing to listen to boring speakers about boring content.  

_____7. Generally, I am unwilling to listen when there is noise during a speaker’s presentation.  

_____8. Usually, I am willing to listen when there is noise during a speaker’s presentation.   

_____9. I am accepting and willing to listen to speakers who do not adapt to me.  

_____10. I am unwilling to listen to speakers who do not do some adaptation to me.  

_____11. Being preoccupied with other things makes me less willing to listen to a speaker.  

_____12. I am willing to listen to a speaker even if I have other things on my mind.  

_____13. While being occupied with other things on my mind, I am unwilling to listen to a speaker.  

_____14. I have a willingness to listen to a speaker, even if other important things are on my mind. 

 _____15. Generally, I will not listen to a speaker who is disorganized.   

_____16. Generally, I will try to listen to a speaker who is disorganized.  

_____17. While listening to a non-immediate, non-responsive speaker, I feel relaxed with the speaker.  

_____18. While listening to a non-immediate, non-responsive speaker, I feel distant and cold toward that speaker.  

_____19. I can listen to a non-immediate, non-responsive speaker.  

_____20. I am unwilling to listen to a non-immediate, non-responsive speaker. 

_____21. I am willing to listen to a speaker with views different from mine.  

_____22. I am unwilling to listen to a speaker with views different from mine.  

_____23. I am willing to listen to a speaker who is not clear about what he or she wants to say.  

_____24. I am unwilling to listen to a speaker who is not clear, not credible, and abstract. 

SCORING:Scores can range from 24 to 120. To compute the score on this instrument complete the following steps:  Step 1: Add scores for items 2, 4, 6, 8, 9, 12, 14, 16, 17, 19, 21, and 23  Step 2: Add scores for items 1, 3, 5, 7, 10, 11, 13, 15, 18, 20, 22, and 24  Step 3: Total score = 72 - Total from Step 1 + Total from Step 2. 

Scores above 89 indicate a high willingness to listen. Scores below 59 indicate a low willingness to listen. Score between 59 and 89 indicate a moderate willingness to listem. 

Source: 

Richmond, V. P., & Hickson, M. III. (2001). Going public: A practical guide to public talk. Boston: Allyn & Bacon.
Teacher Apprehension Test

This is a measure of apprehension students have with a given teacher. Expected reliability is around .90.

Directions: This form is composed of statements students have used to describe how they feel about receiving communication from their teacher.  After each statement, indicate the number that best describes how you generally feel about receiving communication from your teacher. There are no right or wrong answers. Work quickly and circle your first impression. Please indicate the degree to which each statement applies to you by marking whether you:

Strongly Disagree = 1; Disagree = 2; Neutral = 3; Agree = 4; Strongly Agree = 5 


_____1. I feel uncomfortable receiving communication from my teacher.

_____2. I feel disturbed when my teacher communicates with me.

_____3. I have no fear when my teacher communicates with me.

_____4. I am comfortable when my teacher communicates with me.

_____5. I feel uneasy when my teacher e-mails to me.

_____6. I feel relaxed when reading my instructor’s e-mails.

_____7. I feel fearful when I see an e-mail from my instructor in my in-box.

_____8. I feel ruffled when my teacher posts a discussion board question for me.

_____9. I am jumpy when my teacher makes an announcement on the course website.

_____10. I feel composed when reading my instructor’s comments about my discussion board posts.

_____11. I am bothered when my teacher sends the class e-mails or announcements.

_____12. I feel satisfied when my teacher is interacting with students online.

_____13. I feel safe when my teacher communicates.

_____14. I feel nervous when reading course announcements from my instructor.

_____15. I am cheerful when there is an e-mail from my instructor in my in-box.

_____16. I feel happy when my teacher is communicating ideas to the class.

_____17. I feel dejected or hurt when my instructor responds to one of my discussion board postings.

_____18. I feel pleasure when my responds to one of my discussion board postings.

_____19. I don’t feel good when my instructor communicates about my class performance.

_____20. I feel happy when my instructor posts announcements and messages to us.


SCORING: To compute your scores, add your scores for each item as indicated below:

Recode BOLDED questions with the following format:

1 = 5

2 = 4

3 = 3

4 = 2

5 = 1


Step 1. Add scores for all of the bolded items.

Step 2. Add scores for all UNBOLDED items.

Total Score = 60 minus Total 1 + Total 2 


Score should be between 20 and 100. Scores of 80 and above indicate high teacher apprehension; Scores of 25 and below indicate low teacher apprehension; Scores between 26 and 79 indicate moderate teacher apprehension.


Source:
Richmond, V. P., Wrench, J. S., & Gorham, J. (2001). Communication, affect, and learning in the classroom. Acton, MA: Tapestry Press.

Student Orientations Scale
Student Orientations are trait-like ways that people approach coursework in contemporary colleges and universities. The measures reported below are designed to measure the degree to which an individual employs one or more of these orientations in their own coursework environment. These measures are adaptations of the McCroskey, et al (In review) Organizational Orientations Scale, which were first presented in a paper at the 2003 convention of the Eastern Communication Association. In the research to date, these orientations appear to be very related to organizational communication behaviors of employees and also associated with job satisfaction. There are three orientations. While any of these can be measured alone, that will not give a complete picture of the orientations. The measures are provided below as separate scales. They can also be randomly presented as a single scale and the three scores computed separately. 
Upward Mobile Orientation Measure 

Instructions: Please indicate the degree to which you agree or disagree with each of the statements below by recording your response in the space before each item. Use the following response options: 5 = Strongly Agree; 4 = Agree; 3 = Undecided; 2 = Disagree; 1 = Strongly Disagree. 

_______ 1. I generally try my best to do what my professor wants me to do. 

_______ 2. If I had the choice, I would take an “A” at the expense of others in my class any time. 

_______ 3. One of my goals is to get a good job and excel at it. 

_______ 4. Eventually, I would like to be the “big boss” in an organization. 

_______ 5. I firmly believe that if I work hard enough, one day I will be right up at the top. 

_______ 6. I am good as a student and I love it. 

_______ 7. Most of all, I really want to be recognized for the excellent work I do. 

_______ 8. *I think earning all “As” in school is not worth all the work you have to do. 

_______ 9. Sometimes I think I am a “workaholic.” 

_______10. I want to study subjects in school that really count for something. 

_______11. Everyone tells me I am a really good student. 

_______12. I want coursework which has a lot of intangible rewards. 

_______13. Ordinarily, I feel good about what I have accomplished when I am done with my class assignments. 

_______14. I would be willing to work hard to be at the top of my class. 

_______15. Since I am really good at what I do, I will earn better grades than most students in my program. 

_______16. What I want most out of my education is the possibility of really doing something important. 

_______17. Any job worth doing is worth doing as well as I can. 

_______18. I am a very creative student. 

* Reverse scoring. 

Ambivalent Orientation Measure 

Instructions: Please indicate the degree to which you agree or disagree with each of the statements below by recording your response in the space before each item. Use the following response options: 5 = Strongly Agree; 4 = Agree; 3 = Undecided; 2 = Disagree; 1 = Strongly Disagree. 

_______ 1. Other than passing grades, the courses I have taken had little to offer me. 

_______ 2. I have found little use for the information I received in the courses that I have taken in college. 

_______ 3. *I have generally been quite satisfied with the classes I have taken in college. 

_______ 4. The professors whose classes I have taken couldn’t care less whether I live or die –and I feel the same way about them. 

_______ 5. I really dislike the rules and regulations I am forced to live with in college. 

_______ 6. I am usually unhappy with classes regardless of where I take them. 

_______ 7. Everywhere I have gone to school, I have had an incompetent professor. 

_______ 8. Wherever I attend class, I wish I were attending somewhere, almost anywhere, else than where I am. 

_______ 9. *The procedures and regulations of colleges that I have attended have generally been quite reasonable. 

_______10. I find it difficult to adapt to the demands of most classes. 

_______11. Generally, I don’t like the rules that professors make me follow. 

_______12. I don’t really like most of the people I have taken classes with. 

_______13. *I have taken for really good classes. 

_______14. Most professors have unreasonable expectations for students like me. 

_______15. Most of the time, a halfhearted effort is all I feel I need to give in a class. 

_______16. I really hate most classes I have taken. 

_______17. One professor is about like any other, a pain in the backside. 

_______18. What I want most in a class is to be left alone. 

_______19. Frankly, I am smarter than most of the professors who have taught my classes. 

_______20. I have been unhappy just about everywhere I have attended school. 

* Reverse scoring. 

Indifferent Orientation Measure 

Instructions: Please indicate the degree to which you agree or disagree with each of the statements below by recording your response in the space before each item. Use the following response options: 5 = Strongly Agree; 4 = Agree; 3 = Undecided; 2 = Disagree; 1 = Strongly Disagree. 

_______ 1. My life begins when I get out of class. 

_______ 2. If I were offered a scholarship in another school, I would take it in a “New York Minute.” 

_______ 3. A college is a college – everyone has Bachelor’s degrees nowadays. 

_______ 4. I am generally indifferent to what classes I take. One class is about the same as another. 

_______ 5. Generally, I just do as much as is required by my professors. 

_______ 6. Since the University allows for a specific number of “sick days” per semester, I take all of my sick days whether I am sick or not. 

_______ 7. I don’t much care what school I go to, so long as I pass my courses. 

_______ 8. When the semester is over, life begins. 

_______ 9. One class is pretty much like any other class. 

_______10. If I found out the college I attend had bad academic reputation I would quickly look for a college to attend. 

_______11. Going to college is something I have to do, not something I want to do. 

_______12. When it comes to choosing a degree or program, “show me the money!”  - I want an education that will pay off in the end.

Source: 

McCroskey, J. C., Richmond, V. P., Johnson, A. D., & Smith, H. T. (2004). Organizational orientations theory and measurement: Development of measures and preliminary investigations. Communication Quarterly. 
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Caudill Rubric

CMHC 201 
Introduction, Rant & Rave & Informative Speech Evaluation
Instructor:  
M. Caudill

STUDENT:




DATE:

TOPIC:

	Criteria
	Unsatisfactory
	Limited
	Satisfactory
	High
	Record

Scores

	Performance (
	Less than 60%
	60%-75%
	76%-89%
	90%-100%
	

	Introduction
	Intro lacks attention grabber, thesis statement, & preview of main points
	Intro attempts at attention grabber, incomplete thesis statement, unclear main points
	Intro has attention grabber, thesis statement, & previews main points
	Intro has original attention grabber, clear & concise thesis statement, & clearly previews main points
	

	Body
	Main points not identified or too many for speech
	Main points identified,

but lacking clarity
	Main points identified & expanded upon
	Main points clearly identified, related to thesis, & expanded on
	

	Transitions
	Transitions missing. Abrupt changes in direction & topic
	Transitions used to move from main sections
	Transitions used to move from main points & sections
	Transitions skillfully used to move smoothly from every point & section
	

	Conclusion
	Conclusion missing. Abrupt ending without summary
	Conclusion refers to main points
	Conclusion summarizes main points & refers to thesis statement
	Conclusion summarizes main points, revisits thesis statement, & provides meaning  for audience
	

	Time-Limit
	Presentation uses 25% of allotted time or is more than I minute over time limit
	Presentation uses 50% of allotted time or is 45-60 seconds over time limit
	Presentation uses 75% of allotted time or is 30-45 seconds over time limit
	Presentation ends at  allotted time or is less than 30 seconds over time limit
	

	Speaks Clearly
	Often mumbles or cannot be understood
	Speaks clearly & distinctly some of the time
	Speaks clearly & distinctly most of the time
	Speaks clearly & distinctly all of 
 the time
	

	Uses Complete

Sentences
	Rarely speaks in complete sentences
	Sometimes speaks in complete sentences
	Mostly speaks in complete sentences
	Always speaks in complete sentences
	

	Stays on Topic
	It was hard to tell what the topic was
	Stays on topic 
some of the time
	Stays on topic 
most of the time
	Stays on topic 
all of the time
	

	Posture & 
Eye Contact
	Slouches &/or does not look at people during the presentation
	Sometimes stands up straight & establishes eye contact
	Stands up straight & establishes eye contact with everyone in the room during the presentation
	Stands up straight, looks relaxed & confident. Establishes eye contact with everyone in the room during the presentation
	

	Volume
	Volume often too soft to be heard by all audience members
	Volume is loud enough to be heard by all audience members some of the time
	Volume is loud enough to be heard by all audience members most of the time
	Volume is loud enough to be heard by all audience members throughout the presentation
	

	Preparedness
	Student does not seem at all prepared to present
	The student is somewhat prepared, but it is clear that rehearsal was lacking
	Student seems pretty prepared but might have needed a couple more rehearsals
	Student is completely prepared & has obviously rehearsed
	

	Visual Aids
	No visual aids used
	Visual aids of poor quality &/or overpower speaker
	Visual aids appropriate for presentation
	Visual aids enhance presentation & do not overpower speaker
	

	Sources
	Does not cite sources during speech
	Sources cited are inappropriate, incomplete, or too few
	Sources cited are appropriate, complete, & right number
	Sources cited are detailed, appropriate, complete, & exceed the number required
	


Comments:

	Criteria
	Unsatisfactory
	Limited
	Satisfactory
	High
	Record

Scores

	Performance (
	Less than 60%
	60%-75%
	76%-89%
	90%-100%
	

	Introduction
	Intro lacks attention grabber, thesis statement, & preview of main points.
	Intro attempts at attention grabber, incomplete thesis statement, unclear main points.
	Intro has attention grabber, thesis statement, & main points.
	Intro has original attention grabber, concise thesis statement, & clearly previews main points.
	

	Body
	Main points not identified or too many for speech
	Main points identified,

but lacking clarity
	Main points identified & expanded upon.
	Main points clearly identified, related to thesis, & expanded on with all sources cited.
	

	Transitions
	Transitions missing. Abrupt changes in direction & topic.
	Transitions used to move from main sections
	Transitions used to move from main points & sections
	Transitions skillfully used to move smoothly from every point & section
	

	Conclusion
	Conclusion missing. Abrupt ending without summary.
	Conclusion refers to main points.
	Conclusion summarizes main points & refers to thesis statement.
	Conclusion summarizes main points, revisits thesis statement, & provides meaning  for audience
	

	Structure
	Does not demonstrate comprehension of component parts of persuasive speech models read & studied
	Demonstrates some comprehension of the component parts of persuasive speech models read & studied
	Comprehends the component parts of persuasive speeches in models read & studied, & reproduces some in own speech
	Comprehends & uses the component parts of persuasive speeches in models read & studied, throughout the speech
	

	Time-Limit
	Presentation uses 25% of allotted time or is more than I minute over time limit
	Presentation uses 50% of allotted time or is 45-60 seconds over time limit
	Presentation uses 75% of allotted time or is 30-45 seconds over time limit
	Presentation ends at  allotted time or is less than 30 seconds over time limit
	

	Logic

&
Sequence
	There is no logical sequence of ideas in the speech
	Logical progression of ideas is evident at times
	Sequence of ideas is logical & is followed easily
	Structure of speech is very clear, conveying a strong sense of purpose & design
	

	Use
of

Language
	No rhetorical devices are evident.
	Uses one of the rhetorical devices studied.
	Uses at least two of the rhetorical devices studied.
	Uses a range of rhetorical devices in a creative & original way.
	

	Speaks Clearly
	Often mumbles or cannot be understood OR mispronounces more than one word.
	Speaks clearly & distinctly some of the time.
	Speaks clearly & distinctly most of the time.
	Speaks clearly & distinctly all of 
 the time, & mispronounces 
no words.
	

	Uses Complete

Sentences
	Rarely speaks in complete sentences.
	Sometimes speaks in complete sentences.
	Mostly speaks in complete sentences.
	Always speaks in complete sentences.
	

	Posture & 
Eye Contact
	Slouches &/or does not look at people during the presentation.
	Sometimes stands up straight & establishes eye contact.
	Stands up straight & establishes eye contact with everyone in the room during the presentation.
	Stands up straight, looks relaxed & confident. Establishes eye contact with everyone in the room during the presentation.
	

	Volume
	Volume often too soft to be heard by all audience members.
	Volume is loud enough to be heard by all audience members some of the time.
	Volume is loud enough to be heard by all audience members most of the time.
	Volume is loud enough to be heard by all audience members throughout the presentation.
	

	Visual Aids
	No visual aids used
	Visual aids of poor quality &/or overpower speaker
	Visual aids appropriate for presentation
	Visual aids enhance presentation & do not overpower speaker
	

	Sources
	Does not cite sources during speech
	Sources cited are inappropriate, incomplete, or too few
	Sources cited are appropriate, complete, & right number
	Sources cited are detailed, appropriate, complete, & exceed the number required
	

	Preparedness
	Student does not seem at all prepared to present.
	The student is somewhat prepared, but it is clear that rehearsal was lacking.
	Student seems pretty prepared but might have needed a couple more rehearsals.
	Student is completely prepared & has obviously rehearsed.
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