Coulter Faculty Center

Certificate of Professional Development in Teaching & Learning
Statement of Purpose

The Certificate of Professional Development in Teaching & Learning (CPDTL) is a voluntary opportunity open to all part-time, non-tenure track and full-time WCU faculty to actively, reflectively and collaboratively engage in professional development as teachers.  Listening, talking, observing, reflecting, self-assessment, facilitation of student learning, instructional design and delivery, course management and writing about teaching & learning set the foundation for the certificate program.

Why Participate in the CPDTL Process?

The Certificate of Professional Development in Teaching & Learning allows faculty a structured, concentrated way to develop and expand the scope of their teaching through the creation of materials which may be used for a variety of purposes, such as: 

· annual review

· teaching award applications 

· grant applications (both internal and external to WCU, including Coulter Faculty Center Microgrants)
· tenure, promotion, and post-tenure review

Materials created and submitted for the purpose of satisfying the CPDTL are confidential and remain the sole property of the participant. The CFC staff will not share these materials with constituents either within or outside Western Carolina University without the written consent of the participant. 
The CPDTL Process: Semester One

Step 1: Register and Join the Faculty Learning Community
To register, request that a registration form be mailed to you by phoning the Center (x7196) or by sending an email to Jane Kneller (jkneller@wcu.edu) or Amy Martin (amartin@wcu.edu). Forms may be obtained directly in Hunter Library 166. Registration forms should be returned to Amy Martin, CPDTL Coordinator, via campus mail (172 Hunter Library).
Participants will automatically be considered members of the CPDTL Faculty Learning Community, which will meet periodically throughout the school year so that those engaged in the certificate program can share ideas, experiences, and—if they choose—documents they produce as part of the CPDTL process. The CPDTL Faculty Learning Community will meet approximately once a month.
Step 2: Submit a Teaching Statement
As the initial component in completing the CPDTL, writing a teaching statement is designed to help participants determine their goals for the program and assist them and the CPDTL Coordinator in planning their participation in that program. Teaching statements should be sent via email or campus mail to the CPDTL Coordinator.

To help you prepare your teaching statement, please refer to the bibliographic information at the end of this document.
Step 3: Participate in an Orientation Interview

When the CPDTL Coordinator has received a participant's registration form and teaching statement, the CPDTL Coordinator will schedule an orientation interview. The interview is designed to familiarize participants with the CPDTL program and to develop a program plan.

During the interview the CPDTL Coordinator works with participants to create a program plan based on their disciplinary context, their interests in teaching, and their specific professional development goals. 

Step 4: Develop a Program Plan and Discuss Teaching and Learning Journal
Following the orientation interview, participants write a plan for their participation in the CPDTL program. This plan will outline their individual goals for participating in the program, the teaching skills and experiences they want to develop, and the activities by which they will complete the requirements of the program. The orientation interviews will be focused on helping participants develop their program plans and to discuss the keeping of a teaching and learning journal, in which participants may reflect upon workshops attended and other activities related to teaching and learning.

Completed program plans should be submitted via email or campus mail to the CPDTL Coordinator.

Step 5: Development and Analysis of Teaching and Learning 

I. Workshops

After completing their program plans, participants should attend a minimum of two teaching workshops relevant to issues addressed in their program plan. These workshops may be offered by the Coulter Faculty Center/Division of Information Technology or by another unit on campus.

After attending each workshop, participants respond to the following questions in their teaching and learning journals: 

· What are some insights you gained about your teaching practices from the workshop? 

· What are some steps you might take to enact what you've learned? 

II. Small Group Analysis

Participants should arrange to have a small group analysis conducted of at least one of their courses by the CPDTL Coordinator or, if scheduling necessitates, another instructional developer:
1. Participants will need to schedule a pre-analysis consultation with the CPDTL Coordinator to discuss the course to be analyzed;

2. The CPDTL Coordinator will conduct an analysis of the class without the teacher present, gathering feedback from the students on the teaching and learning in the course;

3. The CPDTL Coordinator will observe another class session, paying particular attention to classroom activities and teacher-student interaction (Note: steps 2 and 3 may be reversed if scheduling necessitates);

4. Participants should schedule a post-analysis consultation with the CPDTL Coordinator to discuss the Small Group Analysis Process;
5. Participants should respond to the following questions in their teaching and learning journal:

a. What are some insights you gained about your teaching practices from the small group analysis? 

b. What are some steps you might take to change the teaching and learning in this course?

The CPDTL Process: Semester Two (and Beyond)

Step 1: Revisit/Revise Program Plan

Participants should schedule a meeting with the CPDTL Coordinator early on their second semester in the CPDTL program to revisit and, if necessary, revise their program plan based upon their experiences in the program thus far. 
Step 2: Continued Development and Analysis of Teaching and Learning 

I. Workshops

Participants should attend at least one more teaching workshop—different than workshops attended during Semester One-- relevant to issues addressed in their program plan. These workshops may be offered by the Coulter Faculty Center/Division of Information Technology or by another unit on campus.

After attending the workshop, participants respond to the following questions in their teaching and learning journal: 

· What are some insights you gained about your teaching practices from the workshop? 

· What are some steps you might take to enact what you've learned? 

II. Small Group Analysis

Participants should arrange to have a small group analysis conducted of at least one of their courses by the CPDTL Coordinator or, if scheduling necessitates, another instructional developer. If possible, this course should be a different course than the one observed during Semester One (refer to Semester One, Step 5 for a description of the small group analysis process).

Step 3: Participating in the Scholarship of Teaching and Learning

Participants will share their growing knowledge of teaching and learning by showing evidence of undertaking at least one of the following:

· Leading or participating in a Faculty Learning Community relevant to their teaching interests;
· Either alone or with a mentor (a CFC Faculty Fellow or other faculty mentor), design a Scholarship of Teaching and Learning Project for presentation at WCU’s SoTL Faire or other regional/national conference or for publication in MountainRise (WCU’s electronic journal on the Scholarship of Teaching and Learning) or other publication;
· Publish an essay on student learning in the CFC’s Faculty Forum;

· Give a presentation to one’s department or program colleagues about teaching issues unique to one’s discipline;

· Completing the application process for a Coulter Faculty Center Microgrant, Provost's Instructional Improvement Grant, or other internal WCU grant related to teaching and learning.

· In consultation with the CPDTL Coordinator, design another way to participate in the Scholarship of Teaching and Learning.
*Choice of the above will be dependent upon the semester in which the participant reaches this stage of the CPDTL program and/or the participant’s individual program.
Step 4: Revised Teaching Statement

Based upon participants’ experiences in the program and their entries in their teaching and learning journals, participants should revise their initial teaching statements to reflect their growth as teaching professionals throughout the CPDTL process.
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All written documents generated for the fulfillment of the CPDTL (except for the teaching and learning journal) should be submitted either electronically or hard-copy to the CPDTL Coordinator. Again, all documents are confidential and will be returned to the participant upon completion of the CPDTL program.

Certificates will be awarded near the end of each semester to any faculty completing their program since the end of the previous semester or session.

Faculty who complete the Certificate are eligible to again register for the program a minimum of 2 years after the date of the most recent completion of the program.
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