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In an effort to evaluate the effectiveness of the Induction Program for beginning teachers in western North Carolina, a survey was conducted with mentors to assess their views of the support program and how well they feel they are be prepared to provide guidance to beginning teachers.  The survey was conducted online and consisted of 39 questions, 5 of which were open-ended.  The 59 survey respondents represented four counties (Cherokee, Haywood, Jackson, and Swain) in western North Carolina.  Table 1 (below) shows the number of respondents from each county.

Table 1 – Number of participants (by county)

	County
	Number of participants

	Cherokee County
	17

	Haywood County
	14

	Jackson County
	12

	Swain County
	16


Slightly under 75% (72.4) of the mentors reported that their beginning teacher was a traditionally prepared teacher while 27.6% were lateral entry.  Table 2 presents the comparison between the grade levels taught by the mentor and their beginning teacher.
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The mentors were asked to share their education level and/or professional experience and can be seen Table 3.  Table 4 shows the number of years that each survey participant has been teaching.  The average number of years teaching for this sample is 19.42 years.  Next, Table 5 shows an analysis of the subjects for which the survey participant provides mentoring.
Table 3 – Education levels and professional experience

	Education level / Profession experience
	Frequency of response

	Master’s degree
	36

	Administration degree
	2

	National Board Certification
	14

	Mentor Training 
	42

	Other (B.S., Ed.S)
	2


Table 4 – Number of years as a teacher (by range)
	Years
	Frequency

	1-9
	7

	10-19
	24

	20-29
	19

	30+
	8
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Survey Findings
Like the beginning teacher survey, the first section collected data on mentors’ views of their relationships and interactions with the teachers that they mentor.  Similar to the views of the beginning teachers, approximately 90% (88%) described the match with their beginning teacher as “Excellent” or “Good”, and 12% stated that the match was “Fair” or “Poor”.  The mentors were also asked to estimate the number of times that they had met with their teachers, and the results are listed in Table 6.
Table 6 – Estimated number of meetings with beginning teacher

	Number of visits (by range)
	Frequency of response

	0 – 10 meetings
	2

	10 – 25 meetings
	6

	25 – 50 meetings
	15

	50 – 100 meetings
	9

	More than 100 meetings
	9

	Daily meetings
	17


When asked about how often they set aside time with their beginning teacher to discuss the teacher’s work, just over 80% reported “Daily” or “Weekly”.  The remaining 18% chose “Every 2 weeks” or “Once a month or less”.  Furthermore, 75% of mentors reported that they “often” or “always focus their conversations with the beginning teachers on subject matter issues.  Table 7 presents findings from questions related the mentors’ views of the effectiveness of their mentoring.

Table 7 – Mentors’ perception of the effect of their mentoring

	Item
	Strongly Agree / Agree
	Strongly Disagree / Disagree

	I have provided new ideas
	96.6%
	3.4%

	My beginning teacher is comfortable telling me when he/she needs help
	95%
	5%

	My mentoring makes my beginning teacher a better teacher
	91.6%
	8.4%

	I meet with my beginning teacher to discuss classroom management, lesson plans, school policies, etc.
	95%
	5%


Table 8 reflects the responses for questions that ask the mentors to rate their skills in various mentoring areas.  Responses to additional questions about specific mentor tasks are reflected in Table 9.  Finally, Table 10 shows the results of questions asking which opportunities the mentors would like to take part in.
Table 8 – Mentors’ ratings of their own mentoring skills

	Item
	Very competent / Moderately competent
	Minimally competent / Could use some more help
	N/A

	Providing emotional support
	100%
	0%
	--

	Observing and discussing his/her teaching
	98%
	2%
	--

	Analyzing student work
	93%
	7%
	--

	Supporting his/her subject matter knowledge
	92%
	8%
	--

	Modeling lessons
	95%
	5%
	--

	Providing materials and resources
	95%
	5%
	--

	Lesson planning
	98%
	2%
	--

	Helping with parent communication
	98%
	2%
	--

	Helping with administrator communication
	98%
	2%
	--

	Completing the beginning teacher IGP
	86%
	9%
	5%


Table 9 – Specific mentoring task responses

	Item
	Strongly Agree / Agree
	Strongly Disagree / Disagree

	I am clear about my role as a mentor
	100%
	0%

	I communicate with my principal(s) about my work with my beginning teacher
	84%
	16%

	My beginning teacher has sufficient materials
	91%
	9%

	I am confident answer any of my beginning teacher’s questions about his/her subject matter
	91%
	9%


Table 10 – Mentors’ interest in various improve opportunities

	I would like opportunities to…
	Strongly Agree / Agree
	Strongly Disagree / Disagree

	Network with other mentors
	82%
	18%

	Increase my strategies for working with new teachers
	90%
	10%

	Increase my interpersonal skills
	55%
	45%

	Develop skills to communicate effectively with principals
	60%
	40%

	Better understand the needs of new teachers
	65%
	35%


Discussion for open-ended questions

The first open-ended question asked about what the mentors think an effective principal does to support beginning teachers.  This question yielded an assortment of responses.  The bulleted list below gives each topic that was mentioned and the number of mentors who cited it:
· Effective listener (10 responses)

· Provides encouragement (8 responses)

· Observes the teacher both formally and informally (8 responses)

· Provides positive, constructive feedback (7 responses)

· Gives proper guidance (7 responses)

· Makes himself/herself available (6 responses)

· Frequently checks in on teachers (4 responses)

· Create a welcoming environment (4 responses)

The responses to this question suggest that the principal must posses and use a myriad of techniques and traits in order to be effectively support beginning teachers.

It was fairly clear what the mentors need in order to better support the beginning teachers…more time and collaborative planning periods (21 responses).  Interestingly, no mentor suggested a method for accommodating this need.  The only recommendations that were made were to get more resources and receiving more mentor training. 

For the recommendations for improving the support for beginning teachers, only themes emerged, but both had marginal frequencies.  Eight of the mentors suggested that the beginning teachers need more time onsite in their classrooms.  In the same vein, four of the mentors made the recommendation that the beginning teachers should not be required to participate in the online component of the support program, citing that they had enough on their respective plate to have assigned activities online.
Again, two themes arose from the responses to ways the school system can support mentors in their work with beginning teachers.  The most popular theme was being granted more leave time in order that they might observe more classes, etc.  They also expressed an interest in receiving more mentor training and updated information so that they keep the beginning teachers current.

Lastly, there scattered ideas about how the Center for the Support of Beginning Teachers could support mentors.  Receiving the most up-to-date information seemed to be a very important component.  Several mentors expressed their frustration with various changes in North Carolina’s program requirements, and it should be noted that dissatisfaction with these requirement changes is not associated with WCU’s Center for the Support of Beginning Teachers—the changes to which the mentors are referring are required by the state.  Aside from this variable, only “receiving more money” was mentioned by more than one mentor.
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