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In a continued effort to evaluate the effectiveness of the Induction Program for beginning teachers in western North Carolina, a survey was conducted with new teachers to address a number of areas related to the support and preparation received from the program.  The survey was conducted online and consisted of 33 questions, 6 of which were open-ended.  The 60 survey respondents represented four counties (Cherokee, Haywood, Jackson, and Swain) in western North Carolina.  Table 1 (below) shows the number of respondents from each county.

Table 1 – Number of participants (by county)

	County
	Number of participants

	Cherokee County
	32

	Haywood County
	2

	Jackson County
	7

	Swain County
	14

	Non-response
	5


 Of the survey participants who responded to the item, 80.4% were traditionally prepared teachers and 19.6% were lateral entry.  Table 2 shows the grade levels taught by the survey respondents.  Table 3 displays the subjects taught by the survey respondents 
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Survey Findings
The first portion of the survey addressed the beginning teachers’ views and interaction with his/her mentor.  Up slightly from the previous survey administration, over 90% (91.1) rate the match with his/her mentor as “Excellent” or “Good”.  Of those who could quantify the number of meetings he/she had had with the mentor, responses ranged from 2 to 250.  Table 4 contains the distribution of mentor meeting estimates.  Table 5 shows the frequency to which the beginning teacher and mentor meet with the principal to discuss the work of the beginning teacher.
Table 4 – Estimated number of meetings with mentor

	Number of visits (by range)
	Frequency of response

	0 – 10 meetings
	8

	10 – 25 meetings
	9

	25 – 50 meetings
	14

	50 – 100 meetings
	5

	More than 100 meetings
	10

	Daily meetings
	10
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The beginning teachers were also asked to rate their mentor in terms of their mentors’ skills in working on a number of areas.  The results are found in Table 6.  Additionally, the survey participants were asked to share how much the support program had helped in improving in skills in several areas.  Those results are presented in Table 7.
Table 6 – Beginning teachers’ ratings of mentors’ skills

	Skill
	Very competent / Moderately competent
	Minimally competent / Could use some more help
	Non-response / N/A

	Emotional support
	85%
	8.3%
	6.7%

	Observing / discussing teaching
	88.3%
	5%
	6.7%

	Analyzing student work
	83.3%
	8.4%
	8.3%

	Supporting subject matter knowledge
	81.7%
	11.7%
	6.7%

	Modeling lessons
	81.6%
	10%
	8.3%

	Providing materials / resources
	80%
	11.7%
	8.3%

	Lesson planning
	81.7%
	11.7%
	6.7%

	Helping with parent communication
	83.4%
	10%
	6.7%

	Helping with administrator communication
	78.3%
	15%
	6.7%

	Completing your IGP
	68.3%
	18.3%
	13.4%


Table 7 – Teaching improvements due to the induction program
	The support you have received has helped to improve…
	Strongly Agree / Agree
	Strongly Disagree / Disagree
	Non-response / N/A

	Classroom management skills
	73.3%
	20%
	6.7%

	Manage job-related stress
	61.7%
	31.6%
	6.7%

	Understanding subject matter
	63.3%
	30%
	6.7%

	Repertoire of teaching strategies
	70%
	23.3%
	6.7%

	Collaboration with other teachers
	70%
	23.3%
	6.7%


Next, the beginning teachers were asked several questions about their overall views and/or satisfaction with the support program and their job as a teacher.  Results to these items are below (Table 8).
Table 8 – Overall views of the program

	Item
	Strongly Agree / Agree
	Strongly Disagree / Disagree
	Non-response / N/A

	Support program has enhanced teaching practices
	83.3%
	10%
	6.7%

	Satisfied with resources
	78.3%
	15%
	6.7%

	Increased likelihood to continue teaching
	65%
	28.3%
	6.7%

	Satisfied with job
	91.7%
	1.7%
	6.7%


Finally, about 85% of survey respondents were very satisfied/satisfied overall with the beginning teacher support program, and about 6.7% were dissatisfied/very dissatisfied with the program.  There were no responses from five of the participants

Discussion for the open-ended questions
When asked about the positive element of the support program, two elements emerged: mentoring and being able to interact with other beginning teachers.  These two elements were mentioned 19 times each and clearly outweighed the other themes, which were the symposium (3 responses), online resources (3 responses), material resources (3 responses), and principal support (1 response).  
Of the participants that made suggestions on what to change or add to the program, responses were similar to those found in the previous survey.  The most common theme mentioned was having more face-to-face meetings and less online work.  There was also a bit of dissatisfaction with the ILT meetings.  Several respondents strongly suggested that these meetings be eliminated, but it should be noted that this group only consisted of 3 participants.  Additionally, the suggestion of placing more importance on the match between mentor/mentee in terms of same school and/or same subject was mentioned by three participants.
The next open-ended question asked about the beginning teachers’ biggest needs.  The most comment response was time and/or time management (14 responses).  Other themes that arose were help with teaching-related issues (i.e. – classroom management, behavior management, etc.), more supplies/materials, and help with administrative tasks (i.e. – paperwork, procedure for calling a sub, etc.).

In describing how an effective principal supports beginning teachers, there were a number of recurring messages.  The most commonly given response was positive and/or constructive feedback (16 responses).  Many of the survey participants commented on the value of receiving feedback from the principal especially in response to the principal observations, which was the second most common answer (9 responses).  Two other popular characteristics of a supportive principal were being available (7 responses) and clear communication (7 responses) in terms of policies, expectations, rules, etc.  Lastly, several of the teachers mentioned a desire to have more informal meetings with the principal, such as the principal stopping by his/her classroom to “check in” on them.
The recommendations made by the teachers for improving the beginning teacher program were not uniform.  The commonly mentioned response, with only 5 responses, was increasing the involvement of the mentor with the beginning teacher.  Secondly, ensuring a good match between the mentor and beginning teacher with respect to same school and subject was cited 3 times.  
Finally, participants were asked to comment on ways to improve WCU’s Center for the Support of Beginning Teachers.  It should be first noted that ten respondents expressed their satisfaction with the program by praising the program and/or making no suggestions for improvement.  Of those who made suggestions, including more face-to-face meetings was the most common (4 responses).  Additional suggestions included more professional development workshops, making changes to the symposium (i.e. – make it shorter, change the date), and make online component more useful in terms of accessibility.  
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