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The First Year Seminar - Liberal Studies Program 
Faculty Resource 

Updated for 2009 – 2010 
 

This course is not normally a course I would have taken. Environmental Health has nothing to do with my major or what I want to be 

doing in the future. This class, however, opened up my eyes to many different things. I learned a lot this semester about topics that 

affect everyone, not just Environmental Health majors. Because of this I appreciate the fact that Liberal Studies are required. It opens 

up students’ minds to new ideas. (First Year Student in ENVH 190, Fall 2008) 

 

 
 

 

Thank you for agreeing to teach this important and interesting course! Teaching a first-year seminar is not 
like teaching any other course. You will have opportunities to teach outside of the confines of traditional 
course and programmatic structures and to form immediate, lasting bonds with entering students. It is a 
teaching experience that is fun and challenging to even the most seasoned faculty member.  
 
We offer this packet as a guide as you design and teach your first-year seminar. Even if you’ve taught this 
course before, we hope the examples of successful strategies across a broad range of disciplines will be useful 
to you as you fine-tune your course for a new semester. Please let us know if we can provide any additional 
resources for your First Year Seminar! 
 

 

Dr. Laura Cruz, Coulter Faculty Center for Excellence in Teaching 
Dr. Carol Burton, Undergraduate Studies, Provost’s Office 

Western Carolina University 
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FREQUENTLY ASKED QUESTIONS 

 

1. What is a first-year seminar? 

First-year seminars are core courses in the liberal studies program that are taught in a variety of 

disciplines. As the name suggests, these courses are usually taken during the first year a student enters 

WCU as a freshman (transfer students with greater than 15 credit hours are not required to take the 

first-year seminar-see below). The primary goal of the first year seminar is to introduce students to 

intellectual life at the university level. First-year seminars are smaller than most classes, with the 

enrollment capped at 30, and are always numbered 190-199, e.g., THEA 191. The first-year seminar's 

focus is the development of academic rigor and intellectual dispositions. The use of a common text or 

theme provides students with an opportunity to see faculty modeling intellectual learning habits by 

considering a topic that might be outside of the faculty member‘s area of specialization. 

2. What are the University guidelines for first-year seminars?  

 

The liberal studies program has its own learning goals (for more information: liberalstudies.wcu.edu), but the 

first-year seminar objectives are to: 

 Teach students the importance of liberal studies in a university education. 

 Discuss how reasoning and communication skills are the foundation for life-long intellectual and 

professional growth. 

 Demonstrate that cultural, social, economic, and political issues of a global society are not limited to one 

academic discipline or profession. 

 Discuss serious ideas and develop rigorous intellectual habits. 

 

Students with 0-15 credit hours are required to take this course; students with 15.1-29.9 credit hours are 

eligible to enroll, but it is not required; students with 30 or more credit hours are not eligible to take a first-

year seminar. When a student is not required or eligible to take the first-year seminar, it is considered 

waived, and the liberal studies hour requirement will be reduced from 42 to 39 (total hours for the degree are 

not reduced). The first-year seminar cannot be repeated and, therefore, it is not possible to replace a grade 

received in this course. Grading for all first year seminars must be A, B, C, I (―incomplete‖), W 

(―withdrawal‖) or U (―unsatisfactory‖). Students who receive a ―U‖ grade do not need to make up the 

file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\liberalstudies.wcu.edu
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unearned credits for the first-year seminar, although they must earn sufficient credit hours for their degree 

program.  

 

 

3. How do students select their first-year seminars?  

 

In most cases, incoming students prioritize three seminars from a list of topics distributed in Catwalk, our 

online orientation. They rank their top three seminars in order of preference, and they, with assistance from 

their advisor, register for one of their preferred selections.  

 

4. What is the difference between a first-year seminar course and USI 130 (The University Experience) or 

any other First year transition course (e.g., LEAD 143 -Western PEAKS, COUN 140 - Study Skills)? 

 

The first-year seminar is a course with content drawn from a particular instructor‘s expertise. It is designed 

to serve as a gateway to other content-based courses as students progress through their undergraduate 

studies. The USI course, the most common of our transition to college courses, is a broader introduction to 

the opportunities available at WCU. The University is considering integrating the functions of these two 

courses more explicitly. Furthermore, not all students take USI 130 or some other type of transition course, 

while the first-year seminar is a requirement for completion of the Liberal Studies Program.  

 

5. What kind of students can I expect?  

Traditional first-year students today are part of the millennial generation, confident and optimistic, they tend 

to respect authority and appreciate educational success. They also tend to be technologically savvy, socially 

oriented, and interested in community service. At WCU, a relatively large percentage of our student body 

(approximately 13%) are first-generation college students. Most graduated from a high school in North 

Carolina and headed straight to Cullowhee. More information on statistics about the incoming class is 

available at the Error! Hyperlink reference not valid.(www.wcu.edu/15.asp) 

 

DESIGNING YOUR FIRST-YEAR SEMINAR 

 

The first-year seminar is designed to introduce students to the differences between college and high school-

level work. As the instructor, you are their mentor, teacher, coach, and their referee.  Experienced instructors 

suggest that when you design the course you keep in mind these multiple roles and plan time to work on 

skill-building and confidence activities and to be explicit about what you are doing and why. First-year 

students who understand the purpose of this course and see its relationship to their education are more 

motivated to participate at a high level in your class.  

 

The first step in designing a first-year seminar is choosing a topic. Although you should certainly choose an 

area of your own expertise, some instructors are asked to teach a first-year seminar that has already been 

developed. In this case, you should place your own stamp on the course, even if the topic has already been 

determined. First-year seminar instructors who have a choice in developing a seminar are encouraged to 

think of non-traditional topics, especially those that may cross disciplinary divides. They are also encouraged 

to be creative and think of titles for their topics that are catchy and appealing.  

 

 

A successful topic for a first year seminar: 

Ä  Clearly identifies what the course will be about. 

Ä  Does not duplicate courses being taught at other times/in the discipline.  

Ä  Gives the instructor room to be innovative and interactive. 

Ä  Engages students from other intended majors. 



4 

 

Ä  Encourages critical thinking, debate, and/or discussion. 

 

Here are some examples of first-year seminar topics that have been taught successfully in the past:  

 

Biology 193 – Forensic Biology Seminar 

Computer Information Science 195 – Information Society at Work 

Education, Curriculum, and Instruction 190 – The Great School Wars 

English 190 – Literature about Peace; The Culture of Embarrassment; Exploring Southern Culture 

English 191 – First Year Seminar in Creative Nonfiction Writing: Tapping into the Truth 

Geology 191 – Geology, Landscapes, and the Human Psyche 

History 190 – The Atlantic World; Crime and Criminals 

Music 190 – The Moravians: Their Music, Lives and Faith 

Philosophy and Religion 190 – Freedom, Culture, and Utopia 

Theatre/Art/Music 191 –The Integrated Arts 

 

DEVELOPING YOUR SYLLABUS 

 

After you have selected your topic and it has been approved by your department head, you can begin to 

design the syllabus for your course. Most first year seminars are captured under a general category for your 

department/program, e.g., JAPANESE, ENVIRONMENTAL HEALTH, so it is not necessary to develop an 

entirely new course, just create a theme that fits in with your program/ department‘s first-year seminar. 

 

Like all liberal studies courses, your syllabus must contain your objectives for your course, as well as the 

Liberal Studies Objectives. These objectives should incorporate the stated objectives for first-year 

seminars in some way, but the connections need not be verbatim (i.e., cut and pasted).please visit the 

Liberal Studies Program Web site for more information (liberalstudies.wcu.edu) 

 

Reminder: There is a difference between learning objectives and learning goals. Goals are broader, 

intangible, or abstract. For example, it might be important to you that your first-year seminar students 

become comfortable with university life. This goal is great, but it is not an easily measurable outcome, so it 

remains a goal, not an objective.  

 

Learning objectives should be:  

 Concrete, specific, and/or measurable. 

 Clear to your audiences, including faculty and students. 

 Process oriented and/or specify an end. 

 Linked to other elements in the course (assignments, assessment, etc.).  

 Realistic, given the time frame of the course.  

 

Course Learning Objectives ï Examples  

 

1.  GEOL 191 ï Geology, Landscapes and the Human Psyche 

 

By the end of this course, students will 

o Explain the geologic origin and geologist processes of mountain belts, deserts and rivers. 

 

o Analyze how landscapes affect the practical aspects of how we live, the things that Ralph Waldo 

Emerson calls commodity. 

 

file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\liberalstudies.wcu.edu
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o Identify how people connect with the land. What inspires them? Is there an inherent difference 

between writers and artists from the desert southwest and those from the Southern Appalachians? 

How do culture and landscape intersect (if they do)? 

 

o Define a landscape. What is real about a landscape and what is constructed? In other words, what 

aspects of a landscape are consistent with its physical properties and what is inherited from a 

writer? 

 

o Explain the kind of myths and metaphors. Are these natural features?  Do they reflect the 

processes that created them? 

 

o Assess how geologists, artists, and writers all examine a landscape. Are there inherent differences 

in how we all see the same phenomenon? Is one more accurate or less accurate? Do writers over 

focus on biota and not concentrate on geology?  

 

Courtesy, Dr. Dave Kinner, Geosciences 

 

2. ENGL 199 ï Southern Appalachia Through Words and Pictures 

 

Course Goals 

o Improve reading and analytical skills with a variety of materials including film, music, and more 

traditional texts. 

o Write informally about what you read in a variety of contexts—journals, discussion lists, etc. 

o Write a more formal academic paper in which you develop an area of interest into a research 

project including a paper and oral presentation. 

o Develop an appreciation of the culture and diversity of art from the region. 

o Develop a more informed historical perspective of this area and the major contributors to 

Appalachian literature and art. 

o Develop informed concern about contemporary social issues. 

o Consider how place intersects with identity 

o Build a sense of identity as a student in an academic setting—e.g., what am I doing here? What 

do I hope to accomplish in this class? In my time as an undergraduate? 

 

Courtesy, Dr. Mae Claxton, English 

 

3. HIST 190 ï Crime and Criminals 

 

Course Goals 

 To become proficient in the use of historical evidence. 

 To create and present original and compelling arguments. 

 To critically apply criminological theory.  

 To understand how crime has changed over time.  

 To relate historical cases to present day issues.  

 To synthesize history, theory, and changing perceptions of law. 

 To gain the ability to use literature as an historical source 

  

Courtesy, Dr. Laura Cruz, History 
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REASONING AND COMMUNICATION SKILLS 

 

One of the goals of the first-year seminar is to impart reasoning and communication skills. Keep these 

skills in mind when designing your course and choosing assignments. Successful first-year seminars 

incorporate both written and oral communication skills. Writing is an essential skill for future success and 

is a cornerstone of the first-year seminar experience. Bear in mind that your students will come to the 

course with a wide range of experiences and comfort with writing. For assistance in incorporating writing 

into your seminar, please contact Barbara Hardie, Director of the University Writing Center (Hunter 

Library), who can arrange for you to receive a desk copy of The Transition to College Writing by Keith 

Hjortshoj. 

 

First-year seminar instructors have become increasingly creative in how they incorporate writing into their 

courses; an example follows below: 

 

PAR (Philosophy and Religion) 190 - Freedom, Culture, and Utopia 

 

Critical Analysis Paper: Each student will turn in a critical review of Huxley‘s Brave 

New World. In this review, I expect to see signs of critical engagement with the text, 

some awareness of other utopian visions that we have read throughout the semester, 

and your own alternative utopian vision that you offer. Do not merely download an 

Internet review of Huxley‘s work – plagiarism will earn you an F for the course, and 

will be reported to the Office of Judicial Affairs. To help you avoid plagiarism and 

cite sources correctly, I also have required a supplemental textbook, Writing with 

Sources by Gordon Harvey. This project is an opportunity for you to be creative in 

your thinking and writing about what we have read and to offer your own reflections 

on what constitutes an ideal society. 

  

Courtesy, Dr. Daryl Hale, Philosophy and Religion 

 

Reasoning skills are a bit trickier. In education theory, according to the Perry Model of Intellectual 

Development students begin their college education thinking that there are right answers to every question, 

i.e., that the world is very black and white. As they progress through their education, students pass through 

three more stages. After the black/white stage, they then begin to understand that there may not be right 

answers for every question—yet. In the sophomore stage, they are confident that right answers will 

eventually be found, such as a cure for cancer. The third stage is where they come to realize that for many 

questions there are no right answers, only shades of interpretation or reasoned opinion. This stage can be one 

of the most difficult for students to work through, and many find that they miss seeing the world in terms of 

dichotomies and right answers. In the final stage, students learn to navigate these choices, to select one 

interpretation, and to defend it against competitors. This last stage, according to Perry, is ultimately the goal 

of a liberal studies education. Many first-year seminar instructors incorporate this model into the structure of 

their classes and try to help students move from the first stage toward the second, third, and final stages of 

their intellectual development.   

The Perry Model of Intellectual and Ethical Development  

  Stages of Cognitive Development Transitions in Cognitive Development 

#1: Dualistic Thinking  Students generally believe knowledge 

is certain and unambiguous: 

 Certainty yields to uncertainty and 
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black/white, right/wrong.  
 Questions have immutable, objective 

answers.  

 Students generally believe authorities 

possess valuable wisdom that contains 

eternal truths.  

ambiguity. 

#2: Multiplicity  Students come to believe that where 

uncertainty exists, knowledge and truth 

are essentially subjective and personal.  

 Students come to recognize that mere 

opinion is insufficient because specific 

criteria help evaluate the usefulness and 

validity of knowledge claims:  

• methodology • empirical evidence 

• explanatory power • predictive power 

• logical consistency  

• positive vs. normative conclusions 

#3: Contextual-

Relativism 
 Students come to believe that even 

where uncertainty exists, people must 

make choices about premises, 

frameworks, hypotheses, and theories 

to apply; policy conclusions are not 

self-evident.  

 Students may come to recognize that even 

in a world of uncertainty, they must make 

choices (whether about ideas, hypotheses, 

theories, or policies). These choices 

require methods of critical thinking.  

#4: Context-Appropriate 

Decisions 
 Students may come to acknowledge 

that choices require analysis and 

values. Knowledge, theories, and 

methods are imperfect and uncertain, 

thus personal choices require 

acknowledging personal responsibility 

that follows from personal values.  

  

Source: model modifications by Nelson (1989), with additional comments by Thoma (1993) 

Thoma, George A. (1993). "The Perry Framework and Tactics for Teaching Critical Thinking in Economics." Journal of 

Economic Education, Spring: 128-136. 

 

An example of incorporating reasoning skills into the first-year seminar follows: 

 

 

PAR 190 (Philosophy and Religion) - Freedom, Culture, and Utopia 

 

Utopias are generally understood as ideally perfect places, ones where the social and 

political conditions work to the advantage of most members of society. Thomas More 

invented the word, punning on the Greek words, ou [English: ‗no‘ or ‗not] and topos 

[English: ‗place‘]. More also played on the Greek adjective eu [English: ‗excellent‘ or 

‗good‘] to speak of his eutopia as a good place. Since that time, many have taken 

More to be critiquing his own society, and thus providing us with a description of a 

dystopia, a bad place. So from this brief etymology, we should pay close attention to 

3 things connected with utopian thought: a. utopias are ideal societies, i.e. they don‘t 
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actually exist, though b. they are always combined with a topos, some location in time 

and space other than the present; so, c. utopian schemes are always visions that 

criticize current socio-political conditions. The earliest utopias are described for us in 

terms of religio-poetic myths – a Golden Age, an Arcadia, an Eden, or an Isle of the 

Blest; more recent ones envision constructive (or, destructive) changes brought about 

by current science and technology.  

 This course will examine, from a historical-philosophical perspective, several 

utopian visions in Western thought – one from the classical Greek, one from medieval 

Christianity, and one from the early modern Enlightenment period, along with some 

more recent versions of the scientific utopian experiment. As we study each utopian 

scheme, we will also read a critique or satire of each of these visions. We will begin 

with Plato‘s philosophical vision in the Republic, and then will examine 

Aristophanes‘ comic representations of Platonic ideas. Then, we will read the late 

Roman Stoic philosopher, Epictetus. Next, we will read St. Augustine‘s Christian 

utopian vision of a City of God, as presented in his Of True Religion, along with a 

contemporary critique of Augustinian thought. In our concluding utopian vision, we 

will read Rene Descartes‘ Discourse on Method as representative of a modern 

scientific utopian vision, along with some critics of Enlightenment thought.  Finally, 

we will conclude with Aldous Huxley‘s well-known Brave New World. 

  Some of the questions that will arise as we read these sources are: How does 

human freedom get impacted by utopian idealism? What roles are permitted 

historically disadvantaged groups or minorities in such utopias? Are such idealistic 

schemes feasible? What sorts of restrictions must occur to some people in society so 

as to insure unity or community in such ideal societies? 

 

Courtesy, Dr. Daryl Hale, Philosophy and Religion 

 

 

TEACHING YOUR FIRST-YEAR SEMINAR 

 

You have developed your theme and written the syllabus for your first year seminar. Now, you‘re ready to 

meet the students. Enrollment in the first-year seminar is intentionally small (capped at 30), so that the 

students can interact intensively with the instructor. By the end of the semester, you will get to know your 

students in a way that larger courses often do not allow. Students will be aggressive, passive, petulant, 

excited, dismissive, challenging, creative, verbose, quiet; in short, this is never a dull class to teach.  

 

The literature on millennials (i.e., the generation born largely in the 80s and 90s) shows that they place great 

value on meaningful relationships with others. Many successful teachers of the first-year seminar find that 

they have to become more personally involved in this course than they do in others. This personal 

involvement means inviting students to get to know you just as you get to know them.  

 

Some suggested tactics/principles from experienced instructors include: 

 

1. Icebreakers 

Your class may very well be the first college classroom your students have ever entered, and for many, 

this event can be a bit disconcerting, and even intimidating. The tone you set on the first day of class can 

go a long way towards alleviating anxiety. Experienced instructors use a variety of icebreaker activities 

to encourage students to become comfortable with each other, with the college classroom environment, 

and with the instructor. It is likely that you will have students, for example, who are not even really sure 
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what a syllabus IS so just going over it on the first day may not be enough. A variety of icebreakers are 

available at the Curriculum Resource Laboratory in Hunter Library.  

2. Availability 

Make yourself available to your students as much as is reasonably possible by phone, e-mail, or office 

hours. A caveat: this generation is also called the ‗one-click‘ generation, though, because they often want 

instant service, so do set limits on your availability or it is likely that you will spend all of your time with 

them. Some instructors have had luck with other forms of availability, including WebCAT discussion 

boards, Facebook and other social networking software, and instant messaging. You could also form a 

cell phone network and communicate with your students by text-messaging, the preferred mode of 

communication for the generation. For help with learning how to text-message via network, contact the 

Coulter Faculty Center.  

 

3. Transparency 

Many of these students are very unfamiliar with the college setting. They want college to be different 

from high school, but without help in understanding the differences, they can revert to high school tactics 

and behavior. You can help them adjust to their new environment. Most experienced first-year seminar 

instructors report that it helps a great deal to be explicit about assignment goals and expectations. If you 

give an assignment, for example, put all information on a handout and be very clear about what you 

expect, why you expect it, how students will be graded, and when it is due. When you give a lecture or 

introduce a class exercise, explain to your students the reason you have chosen to do this and why you 

chose this method. The more students see implicit ideas become explicit, the more they become 

comfortable with and committed to participating in the process of a meaningful education.  

 

4. Interactivity 

The first year seminar provides an environment that supports the development of students‘ confidence in 

their application of skills. Studies show that confidence in learning is derived more from active rather 

than passive learning. This dynamic is reinforced by research on the millennial generation, which 

recommends the use of active learning techniques to engage students. Active learning can be as basic as 

peppering lecture delivery with pertinent questions and as expert as incorporating interactive exercises 

that remove the instructor from the center of the classroom. Interactivity can reinforce the relationship 

between the student and the instructor and can also contribute to the development of reasoning skills. For 

help with active learning techniques, contact the Coulter Faculty Center.   

 

5. Variety  

Although many departments like to use first-year seminars to recruit new majors, the fact remains that 

the majority of your students will likely not become majors in your discipline. Bear in mind, then, that 

you are acting as a gateway to a wide array of knowledge, skills, and orientations that are not distinctive 

to your own discipline. A variety of approaches and assignments can suit this function very well and 

allow students to discover skills they may not have known they had or to develop new ones. Many first-

year seminar instructors emphasize variety in their methods of delivery, choice of assignments/readings, 

and in the skills they look for in their students. Don‘t try to be a juggler if you only have one hand, but 

don‘t be afraid to mix it up either. Your first-year seminar may be one of the few opportunities where 

you have this kind of flexibility as an instructor. For help with incorporating variety, contact the Coulter 

Faculty Center.  

 

TEACHING YOUR FIRST-YEAR SEMINAR Contôd 

THE LEARNING-CENTERED CLASSROOM 

 

Higher education is undergoing what some have called a shift to a learning-centered paradigm. This term is 

fancy education-speak that alludes to a move towards trying to understand how students learn and figuring 
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out what we as instructors can do to make their learning more permanent, meaningful, or authentic/deep. 

This shift is not occurring without controversy, but if you have been considering trying some of the new 

strategies and techniques that have resulted from it, the first-year seminar is a great place to experiment and 

to work with alternatives to traditional lectures and assignments. The use of learning-centered strategies is 

strongly encouraged and is often an essential element in the success of the first-year seminar experience. Of 

course, it is highly successful with your other courses as well. There are a number of fascinating and 

intriguing methods and projects available to sample. Which would you like to see in your classroom?  

 

A. Service learning: Service learning is a term used to describe the incorporation of 

projects that emphasize community engagement. The Cullowhee and Sylva area offers 

many opportunities for students to learn outside the classroom and to benefit the region. 

Are you teaching a class on nutrition? Perhaps a trip to the Community Table would be 

beneficial. Are you teaching a class on historic preservation? A field trip to an historical 

site might be instructive.  

 

B. Multimedia Projects: WCU offers a host of opportunities for multi-media, from a 

dedicated media server for blogs, wikis, and webpages (students can use and/or create 

these), to a center for support of digital media such as videos. WCU also participates in 

iTunesU, a service provided by Apple that supports the use and/or creation of podcasts. 

Are you teaching a class in which students have to write as a group? You could use a 

wiki to help with scheduling issues. Are you teaching a class where students need to 

critique each other‘s oral communication? You could have them make movies or 

podcasts of their assignments.  

 

C. Experiential learning:  Experiential learning is about having students experience what 

they are learning. It can include service learning, undergraduate research, study abroad, 

internships/co-ops, and more. Are you teaching students a foreign language? They can 

experience that by working with bilingual communities or by traveling to a foreign 

country. Are you teaching a course on construction design? You can have students work 

with a local builder or designer and experience how the designs translate to real building 

projects.  

 

D. Role-Playing Exercises: Role-playing is becoming increasingly popular in higher 

education as a means for students to apply abstract or theoretical ideas to real-life 

situations. Are you teaching a course on nursing? You can have students role-play 

diagnostic techniques. Are you teaching a course about business communication? You 

could have students apply what they learn in a mock business setting.  

 

E. Case Studies: The use of real-life case studies can add relevancy to your subject matter 

while allowing students to apply what they are learning in the classroom. Are you 

teaching a course on using GIS? You can give your students examples drawn from 

actual uses of GIS by researchers. Are you teaching a course that teaches students game 

theory? You can provide examples drawn from today‘s headlines.  

 

See the resources and contacts section of this packet for more information on incorporating these methods in 

your teaching. (Service learning resources are available from the Center for Service Learning; information on 

incorporating multimedia, experiential learning opportunities, role-playing, and debates/trials, is available 

through the Coulter Faculty Center.) 
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ASSESSING YOUR FIRST-YEAR SEMINAR 

 

Good assessment of learning is, of course, essential to any successful course. Like all courses at WCU, your 

syllabus has to include learning objectives, a grading scale, and a list of assignments and their relative 

weight, but the creativity and innovation fostered by the seminar format often leads to assessment challenges.  

 

Some tips from seasoned faculty:  

 

1. High school typically gives many graded assignments. Students are often unaccustomed to having so 

much weight on single assignments. You can break your larger assignments down into many smaller 

assignments and/or use your course to teach them about the importance of single assignments in 

college assessment.  

2. It is often helpful to do a pre-test in which you assess what students know when they enter your 

course. This strategy gives you a sense of where your baseline lies. If you also do a post-test, you can 

get a sense of the contributions of your course. There are multiple tools available for designing and 

administering these tests (see Coulter Faculty Center resources at the end of this document).  

3. Constructive comments are particularly important at this stage. Rather than simply assigning a grade, 

explain to students what they need to do to perform at a higher level and why. Much of the seminar 

approach is formative, i.e., designed to help the students improve along the way, rather than 

summative, i.e., designed to be a final evaluation of their work. It is not uncommon in first-year 

seminars, for example, for instructors to allow students to submit papers multiple times.  

4. Grading non-traditional and/or oral projects can be very tricky, particularly when some of these can 

be tied to self-image, not just academic performance. Students at this level haven‘t always figured out 

the difference, so remember your own emotional vulnerability as a first-year student when you design 

your assessments.  

5. Grading group projects continues to pose problems for some faculty. While this issue is beyond the 

scope of this document, there are numerous tried and true techniques available for evaluating group 

projects. Do not try to reinvent the wheel; avail yourself of the experience of others, including other 

instructors of first-year seminars! Contact Carol Burton for help identifying other faculty who might 

assist you. 

6. There has been some movement towards using rewards (the carrot) rather than penalties (the stick) in 

first-year seminars. This practice is not for everyone, but some have found it very useful. For 

example, instead of penalizing students for absences, some faculty provide bonuses for students who 

have exemplary attendance. Pick what works for you. 

7. The objectives for the first-year seminar include introducing students to the rigor of college academic 

life. While the seminar is intended to be formative and constructive, it is not an easy course, nor 

should it be assessed as such. Students need to know where their work stands in relation to the criteria 

of college-level work. On the other hand, the course should not be inappropriately difficult for a 

typical entering first year student. 

 

The preceding examples are intended to serve as suggestions. As the Perry Model reminds us, there is no 

dualistic choice between the right way and the wrong way! Go for context-appropriate choices based on your 

temperament and preferred teaching style. Let us know if you have suggestions you would like us to include 

in this resource. 

 

 

 

CONTACTS AND RESOURCES 

 

Administrative Contacts: 
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Assistant Vice Chancellor for Undergraduate Studies and Administrator, Liberal Studies Program: Carol 

Burton (Office of the Provost) 

(227-7497; burton@email.wcu.edu) 

 

Chair, Liberal Studies Oversight Committee: Peter Nieckarz (Anthropology and Sociology) 

(227-3237; pnieckarz@email.wcu.edu) 

 

Chair, Faculty/Faculty Senate: Richard Beam (Stage and Screen) 

(227-3800; beamr@email.wcu.edu) 

 

Pedagogical Support:  

 

Coulter Faculty Center for Excellence in Teaching (227-7196; Hunter Library) 

Anna McFadden, Director (227-2093; amcfadden@email.wcu.edu) 

Robert Crow, Instructional Designer (assessment and educational technology) 

Laura Cruz, Faculty Fellow for Teaching and Learning  

The Coulter Faculty Center has an extensive library of reference works for teaching and learning. The 

catalog is accessible from the Web site: www.wcu.edu/facctr 

  

Center for Service Learning (227-7184; 273 Belk) 

Glenn Bowen, Director (gbowen@email.wcu.edu) 

Jennifer Cooper, Assistant Director (jacooper@email.wcu.edu) 

Faculty Fellows and Liaisons in each of the Colleges and Schools provide support to faculty who are 

interested in incorporating service learning into their courses. To access additional resources about service 

learning please go to their website: servicelearning.wcu.edu 

 

Student Academic Support    

 

Student Technology Assistance Center (227-2497; Hunter Library, ground floor) 

The STAC provides students help with computer software (word processing, spreadsheets, databases, 

electronic presentations), campus network tools (MyCat, WebCT, WebCat, etc.), or the Internet (web 

browsers, newsgroups, and university email). For more information, visit www.wcu.edu/techassist 

 

Catamount Academic Tutoring Center (227-2274; Hunter Library 30)  

Chesney Reich, Director (reich@email.wcu.edu) 

The CAT center provides academic skill workshops and small-group tutoring for many 100- and 200- level 

courses. In addition to subject-specific tutoring, the staff is trained to offer resources and strategies for 

effective studying and efficient time management. Visit www.wcu.edu/catcenter for more information. 

 

Mathematics Tutoring Center (227-3830; Stillwell 455) 

Nory Prochaska, Director (prochske@.email.wcu.edu) 

The MTC provides drop-in help for all lower-division math and computer science classes, as well as 

individually scheduled tutoring appointments and workshops. For more information, visit 

www.wcu.edu/mathlab 

 

University Writing Center (227-7197; Hunter 161) 

Barbara Hardie, Director (bhardie@email.wcu.edu) 

Maryann Peterson, Associate Director (mpeterson@email.wcu.edu) 

http://www.wcu.edu/facctr
file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\servicelearning.wcu.edu
file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\www.wcu.edu\techassist
file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\www.wcu.edu\catcenter
file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\www.wcu.edu\mathlab
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The UWC provides one-on-one help with any part of the writing process, from brainstorming to avoiding 

plagiarism to revising a final draft. Visit www.wcu.edu/writingcenter to find extensive resources for both 

instructors and students. 

 

Student Support Services (227-7127; Killian Annex 138) 

Student Support Services provides academic advising, counseling, tutoring and academic mentoring for 

students who are first-generation college students, students who meet specified income guidelines, and/or 

students with disabilities. For more information, visit www.wcu.edu/cap/sss 

 

 

 

 

 

 

 

 

 

 

SAMPLE SYLLABUS (for additional sample syllabi, please visit liberalstudies.wcu.edu) 

  ENVH 190 From Black Death to Bioterrorism: The Public Health 

Response   

Liberal Studies First-Year Seminar 

Fall 2008 
Moore 212 

Section 1: MWF, 8 ï 8:50 
Section 2: MWF, 10:10 ï 11 

 
Instructor:   Tracy L. Zontek  
Office Location:  Moore G-09 
Email:    Zontek@email.wcu.edu (preferred method of communication) 
Office Phone:   227-2146 
Office Hours:   MWF 11 ï 12:15 and by appointment 
 
I. Rationale/Purpose 
This course examines basic public and environmental health concepts as they apply to the average U.S. citizen; critical 
evaluation of various public health components such as environmental disease agents, radiation, chemical exposures, 
biological hazards (including potential bioterrorism agents), noise, air, water, and soil pollutants, and food safety; and, an 
assessment of the various ways that the public can be protected. 
 
II. Course Aims and Objectives: 
By the end of this course, students will:  

 Understand the complex interaction of human populations with physical and biological environments.  

 Identify various environmental hazards that cause disease and impair human health. 

 Evaluate the effects of social and cultural norms as they affect disease transmission and health.    

 Apply principles of public health prevention to situations involving the control of these environmental stressors.  

 Understand the professions associated with the practice of public health. 

 Understand the relationship of environmental factors and human interference. 

file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\www.wcu.edu\writingcenter
http://www.wcu.edu/cap/sss
file:///C:\Documents%20and%20Settings\burton\Local%20Settings\Temporary%20Internet%20Files\Content.Outlook\YBMIWSKW\liberalstudies.wcu.edu
mailto:Zontek@email.wcu.edu
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 Understand the need for education of the public to the cost effectiveness of public health solutions. 
 

Liberal Studies Objectives for ENVH 190 (learning goals for first-year seminar): 
1. Introduce students to intellectual life at the university level.  
2. Introduce students to the importance of Liberal Studies in a university education.  
3. Help students understand the necessity for reasoning and communication proficiencies as a foundation for lifelong 

intellectual and professional growth. 
4. Help students begin to see that important cultural, social, economic and political issues of a global society are not 

limited to the traditional boundaries of the academic disciplines or the specializations of the professions.  
5. Encourage discussion of serious ideas and development of rigorous intellectual habits. 
6. Engage in a significant writing component based on rigorous reading and seminar format discussions 

 
Liberal Studies Overall Objectives (learning goals for all Liberal Studies courses): 

7. Demonstrate the ability to locate, analyze, synthesize, and evaluate information; 
8. Demonstrate the ability to interpret and use numerical, written, oral, and visual data; 
9. Demonstrate the ability to read with comprehension, and to write and speak clearly, coherently, and effectively as 

well as to adapt modes of communication appropriate to an audience; 
10. Demonstrate the ability to critically analyze arguments; 
11. Demonstrate the ability to recognize behaviors and define choices that affect lifelong well-being; 
12. Demonstrate an understanding of 

o Past human experiences and ability to relate them to the present; 
o Different contemporary cultures and their interrelationships; 
o Issues involving social institutions, interpersonal and group dynamics, human development and behavior, 

and cultural diversity; 
o Scientific concepts and methods as well as contemporary issues in science and technology; 
o Cultural heritage through its expressions of wisdom, literature and art and their roles in the process of self 

and social understanding. 
13. Demonstrate an excitement for and love of learning.  

 
III. Course Materials 
 
Course readings: 

Instructor will post course readings on WebCAT.  
 
Portions of this course will be administered on WebCAT.  It is the studentôs responsibility to maintain 
access to WebCAT and your Western email account throughout the entire semester.   
IT Services Help Desk  
828-227-7487 
1-866-928-7487 (toll free) 
itshelp@email.wcu.edu 

 
IV. Faculty Expectations of Students/Course Policies 
 

 Student Behavior: 
Disruptive students will be asked to leave the class.  If you carry a cell phone, please turn it off or switch to silent 
mode during class.  A one-time warning will be given if a cell phone disrupts class and subsequent disruptions will 
result in severe deductions in the course grade.  Be courteous to your fellow students and respect their opinions ï 
you donôt have to agree with everything discussed in class, but it is important to respect others as you would have 
them respect you. 
 

 Statement on Accommodations for students with disabilities: 
Western Carolina University is committed to providing equal educational opportunities for students with 
documented disabilities. Students who require disability services or reasonable accommodations must identify 
themselves as having a disability and provide current diagnostic documentation to Disability Services. All 
information is confidential. Please contact Disability Services for more information at (828) 227-2716 or 144 Killian 
Annex. 

 

 Statement on Academic Integrity (including plagiarism): 

mailto:itshelp@email.wcu.edu
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Western Carolina University, as a community of scholarship, is also a community of honor. Faculty, staff, 
administrators, and students work together to achieve the highest standards of honesty and integrity. Academic 
dishonesty is a serious offense at Western Carolina University because it threatens the quality of scholarship and 
defrauds those who depend on knowledge and integrity. Academic dishonesty includes: 
a. Cheatingðintentionally using or attempting to use unauthorized materials, information, or study aids in any 
academic exercise. 
b. Fabricationðintentional falsification of information or citation in an academic exercise. 
c. Plagiarismðintentionally or knowingly representing the words or ideas of someone else as oneôs own in an 
academic exercise. 
d. Facilitation of Academic Dishonestyðintentionally or knowingly helping or attempting to help someone else 
to commit an act of academic dishonesty, such as knowingly allowing another to copy information during an 
examination or other academic exercise. 
 
Instructors have the right to determine the appropriate sanction or sanctions for academic dishonesty within their 
courses up to and including a final grade of ñFò in the course. Within 5 calendar days of the event the instructor will 
inform his /her department head and the Associate Dean of the Graduate School when the student is a graduate 
student, in writing of the academic dishonesty charge and sanction. Please see the Student Handbook for 
additional information.  

 

 Attendance Policy:  
A student with more unexcused absences than the semester hours given for a course (3 for this course) can 
expect the instructor to lower their final grade.  Missing approximately 10% of class meeting times (e.g. 4-5 MWF 
classes, 3 TR classes, or 1 laboratory or night class) or more constitutes a significant amount of class materials 
and experience missed and is very difficult, if not impossible, to make up; students should expect at least a letter 
grade deduction for excessive absences.  Students are responsible for the academic consequences of absence.  
You are expected to attend all class and activity sessions.   
 
If you are sick or unable to attend class on the day an exam is scheduled, you must notify the instructor 
prior to the time the exam is scheduled.  If prior notification of your absence is not given (and received), you will 
receive a grade of zero on the exam.  If you have an acceptable reason, you can make up the exam with no 
penalty.  Missed exams must be made up within one week or you will receive a zero.  All make-up exams 
are essay format. 

 
If you are absent on the day that the instructor distributes a handout or assigns homework, it is your responsibility to 
get the handout (and lecture/discussion notes) from a classmate.  Most of the handouts and presentations are 
available electronically.  Activities and quizzes completed in class cannot be made up if the student is absent. 
 
The inclement weather policy is located at: http://www.wcu.edu/weather/ 
Western rarely closes and students who live off campus should use good judgment in commuting during inclement 
weather.  

 
V. Grading Procedures:  
The following table describes assignments, approximate points, and how each assignment fits into the Liberal Studies 
learning objectives. A description of each method of evaluation is described below.  This course follows a ñtotal pointsô 
system.  To calculate your grade, add all your earned points, divide by the total possible points and multiply by 100.  All 
grades can be accessed in WebCAT. 
 

Evaluation Type 

(Description below) 

Approximate Points 

Liberal Studies Objectives 

Class participation 100 2, 4, 5, 8, 9, 10, 11, 13 

Quizzes and assignments 200 5, 7 

Exams 400 1, 5 

Oral presentation (3) 200 3, 5, 7, 8, 9, 10, 12 

http://www.wcu.edu/weather/
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Journal Assignments 250 1, 2, 3, 4, 6 

Written research paper 100 1, 3, 6, 7, 8, 9, 10, 12 

Total Points 1250  

 
Class participation: Each student is required to participate (talk!) in classroom discussion on a daily basis.  This class will 
often use the Socratic Method requiring involvement in an exchange of ideas, experiences, and feelings.  We will all learn 
from one another.  
 
Quizzes and assignments: Most modules will have an online assessment (quiz) in WebCat to assist you with reading and 
interpreting multiple choice and true/false questions prior to the exam. These quizzes are used as learning tools to 
determine the effectiveness of your study before the exam. They will also help you prepare for taking online tests and 
quizzes in the future. The instructor may assign additional work to increase understanding and application of course 
materials.   
 
Exams:  There are a total of four exams; each will contain a mix of multiple choice, short answer, and critical thinking 
discussion questions.    
 
Oral presentations:  Three oral presentations are required in this class.  Public speaking is often an unwelcome event for 
students, so we will work on making you comfortable and confident.  The first requirement is a two minute introduction of 
you.  The second requirement is to find a current story on any aspect of public health in the news, present it to the class, 
and begin a discussion of the topic. The third and final presentation will be an overview of your written research project. 
This will give you a variety of different topics and approaches to public speaking.  
 
Journal assignments:  This is a writing assignment for you to summarize, in your own words, what you learned during each 
module. Many students find re-writing their notes or writing a narrative about the subject matter is an excellent way to 
determine comprehension and study for exams.  It will also be a place where you can reflect on your learning: think about 
how you learn, what you have learned, how it has affected you, and how it contributes to your overall education. 
 
Written research paper:  Each student will identify a current public health topic of interest to them and write a 3 ï 5 page 
research paper, incorporating at least three peer reviewed references.  The final oral presentation will be based on this 
paper.  
 
Letter grades will be assigned according to the following: 
 A: 90 ï 100%  
 
 B: 80 ï 89.9%   
    
 C: 70 ï 79.9% 
 
 U: below 69.9% 
 
VI. Student Evaluation of Course 
Student course evaluations are accessed through your Catamount email and will be open from November 10 ï November 
21.  The course evaluation is completely external to course and instructor has no control over access or availability.  
Instructor cannot view student evaluations until after final grades are submitted. All student submissions are anonymous 
and used to improve instruction and materials. 
 
VII. Additional Support for Students 
The University Writing Center wants to help you succeed in all your writing assignments, but we canôt do so without your 
help and forethought. To schedule an appointment with a trained graduate assistant, call 227-7197. Bring to your 
appointment everything pertinent to your paper (especially a copy of your assignment), as well as your best double-spaced 
draft. Spell-check the document BEFORE you visit, so your tutor wonôt spend unnecessary time catching typos you could 
have caught yourself. If youôre working on a group project, notify our receptionist when you make the appointment and 
include all group members. Visit the Writing Center at www.wcu.edu/writingcenter  to learn more about preparing for a 
successful appointment and to access our extensive writing resources. 
  

https://email.wcu.edu/owa/redir.aspx?C=a8e54ce67f874934a6c730520639858b&URL=http%3a%2f%2fwww.wcu.edu%2fwritingcenter
http://www.wcu.edu/writingcenter
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The Catamount Academic Tutoring (CAT) Center offers free small-group tutoring for a variety of 100 and 200-level classes. 
Tutoring sessions are designed to help students improve their study techniques and understanding of course material. 
CAT Center tutors are WCU students who are recommended by the faculty and trained in effective tutoring practice via an 
Internationally Certified Tutor Training course. Students should sign up for appointments in advance using the online 
scheduling system (http://www.wcu.edu/9441.asp), by calling 227-2774, or by visiting the center in 30 Hunter Library 
(ground floor). Students are expected to arrive for tutoring sessions on time and prepared with class notes, readings, 
assignments, and a list of questions they have about the material. Students who wish to improve their studying techniques, 
time management, test taking, or other academic skills should take advantage of the CAT Center's Academic Skills 
Workshops; the schedule is available at http://www.wcu.edu/9442.asp. 
  

  

https://email.wcu.edu/owa/redir.aspx?C=a8e54ce67f874934a6c730520639858b&URL=http%3a%2f%2fwww.wcu.edu%2f9441.asp
https://email.wcu.edu/owa/redir.aspx?C=a8e54ce67f874934a6c730520639858b&URL=http%3a%2f%2fwww.wcu.edu%2f9442.asp
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ENVH 190 ï Fall 2008 - Tentative Course Schedule 

 
 
This schedule will change to accommodate student needs. The most current course schedule will be posted in 
WebCAT. Course readings will be posted in WebCAT.  
 
 

Date Topic 
Assignments Due 

More will be assigned as we progress 

Mon, Aug 18 Course and Instructor Introduction  

Wed, Aug 20  Introductions 

Fri, Aug 22  Introductions 

Mon, Aug 25 Learning to use WebCAT / MyCat  

Wed, Aug 27 Module 1:Introduction to Public Health Syllabus Quiz on WebCAT 

Fri, Aug 29 Introduction to Public Health 
Assignment: Reflection on Chapter 1: 
Orientation 

Mon, Sept 1 LABOR DAY-NO CLASSES  

Wed, Sept 3 
Module 2: Public Health Concerns for College 
Students  

 

Fri, Sept 5 Public Health Concerns for College Students Journal 1 due on Intro to Public Health 

Mon, Sept 8 Public Health Concerns for College Students  

Wed, Sept 10 Public Health Concerns for College Students  

Fri, Sept 12 Module 3: TBD Student Oral Presentations 

Mon, Sept 15  
Journal 2 due: PH Concerns for College 
Students 

Wed, Sept 17 Exam 1: Modules 1 and 2  

Fri, Sept 19  Student Oral Presentations 

Mon, Sept 22   

Wed, Sept 24 Module 4: US PHS Journal 3 due 

Fri, Sept 26  Student Oral Presentations 

Mon, Sept 29   

Wed, October 
1 

 
 

Fri, October 3 US PHS Speakers Journal 4 due  

Mon, October 6 Exam 2: Modules 3 and 4  

Wed, October 
8 

Exam review and preparing for advisingé.. 
Student Oral Presentations 

Fri, October 10 FALL BREAK-No Classes  

Mon, October 
13 

FALL BREAK-No Classes  
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Date Topic 
Assignments Due 

More will be assigned as we progress 

Wed, October 
15 

Preparing for research assignment  

Fri, October 17  Student Oral Presentations 

Mon, October 
20 

Module 5: TBD  

Wed, October 
22 

Advising Day-No Classes  

Fri, October 24  (Last day to withdraw) Student Oral Presentations 

Mon, October 
27 

Meeting with reference librarian, Ann 
Hallyburton, Hunter room 186 

 

Wed, October 
29 

 
 

Fri, October 31  
Attend Haunted Moore Hall (Oct 30) 
Student Oral Presentations 

Mon, Nov 3   

Wed, Nov 5   

Fri, Nov 7  Student Oral Presentations 

Mon, Nov 10 Module 6: TBD  

Wed, Nov 12   

Fri, Nov 14  Student Oral Presentations 

Mon, Nov 17   

Wed, Nov 19   

Fri, Nov 21  
Student Oral Presentations 
Research Paper due 

Mon, Nov 24 Preparing for a formal oral presentation  

Wed, Nov 26 Thanksgiving Break  

Fri, Nov 28 Thanksgiving Break  

Mon, Dec 1 Student Research Presentations  

Wed, Dec 3 Student Research Presentations  

Fri, Dec 5 Student Research Presentations  
  

FINAL EXAM: Section 1 (8 AM): Monday December 8 at 8:30 AM,  
 FINAL EXAM: Section 2 (10:10 AM): Wednesday Dec. 10 at 8:30 AM 
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Sample syllabus 2  

HIST 190: Crime and Criminals  

First year seminar  

 
 

Course Description:  

This class looks at crime in the history of Western Civilization, from ancient times to the present day. It is not a 

history of crime but rather a historical look at changing attitudes towards crime and criminals especially the 

status of criminals, the motivations for crimes, and the changing concepts of justice and law.  

 

Course Objectives:  

*To become proficient in the use of historical evidence 

*To create and present original and compelling arguments 

*To critically apply criminological theory  

*To understand how crime has changed over time  

*To relate historical cases to present day issues  

*To synthesize history, theory, and changing perceptions of law 

*To gain the ability to use literature as an historical source  

 

Liberal Studies Objectives (for the entire program) 

This course is a Liberal Studies course.  The learning goals of the Liberal Studies Program are for students to:  

 Demonstrate the ability to locate, analyze, synthesize, and evaluate information; 

 Demonstrate the ability to interpret and use numerical, written, oral and visual data; 

 Demonstrate the ability to read with comprehension, and to write and speak clearly, coherently, and 

effectively as well as to adapt modes of communication appropriate to an audience; 

 Demonstrate the ability to critically analyze arguments; demonstrate the ability to recognize behaviors and 

define choices that affect lifelong well-being; 

 Demonstrate an understanding of 

o Past human experiences and ability to relate them to the present: 

o Different contemporary cultures and their interrelationships; 

o Issues involving social institutions, interpersonal and group dynamics, human development and 

behavior, and cultural diversity; scientific concepts and methods as well as contemporary issues in 

science and technology; 

o Cultural heritage through its expressions of wisdom, literature and art and their roles in the process of 

self and social understanding. 

First Year Seminar 
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This course is a First-Year Seminar, one of the Core courses in the Liberal Studies program.  The primary goal 

of the First-Year Seminar is to introduce students to intellectual life at the university level. 

In this course you will: 

 learn about the importance of Liberal Studies in a university education; 

 consider how reasoning skills and communication skills are the foundations for life-long intellectual 

and professional growth; 

 see that cultural, social, economic and political issues of a global society are not limited to one 

academic discipline or one profession; 

 discuss serious ideas and develop rigorous intellectual habits. 

 

Course Texts:  

There is no textbook for this course, as it is pretty unique. We do have some required supplementary texts. These 

are available for purchase at the WCU bookstore. The first two are also available as e-texts (i.e. fully on-line 

versions) if you really want to read them that way.  

This is a history and literature course, so your readings will be fiction.  

The remaining readings will be available on course reserve at Hunter Library.  

 

Sophocles, Oedipus Rex 

Oscar Wilde, The Portrait of Dorian Grey 

Frank Miller, Sin City: The Hard Goodbye 

 

Instructor:  

Laura Cruz, Assistant Professor of History 

Office: 222C McKee  Office Phone: 3909 Office Hours: MW 3-5 or just come by 

E-Mail: lcruz@wcu.edu   

Home Phone: 828-235-2939  

 

Course Assignments:  
Participation   10% 

Written Assignments:  

Creative Project 15% 

Trial Report  15% 

Book Project  15% 

Justice Paper  15% 

Mid-Term Exam  15% 

Final Exam   15% 

 

Grading Scale:  

90 - 100 = A  80 - 89  = B  70 -79  = C  Below 69 – Unsatisfactory 

 

Course Policies:  
 

1. Students with disabilities:  

Western Carolina University is committed to providing equal educational opportunities for students with 

documented disabilities. Students who require disability services or reasonable accommodations must identify 

themselves as having a disability and provide current diagnostic documentation to Disability Services. All 
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information is confidential. Please contact Lance Alexis for more information. Phone: (828) 227-2716; 144 Killian 

Annex. 

2. Plagiarism and Academic Integrity:  

I do not tolerate plagiarism in any way. If you are not sure if material is plagiarized, please consult either the 

WCU Writing Center guidelines, (http://www.wcu.edu/WritingCenter/isource.asp?page=aplagiarism.html) or 

cite it just to be sure. If you willfully plagiarize material, you will fail this course automatically and your conduct 

will be reported to Student Affairs for inclusion in your record. The following statement is WCU‘s policy on 

academic integrity. If you‘d like further information, please see your student handbook.  
 
Western Carolina University, as a community of scholarship, is also a community of honor. Faculty, staff, 

administrators, and students work together to achieve the highest standards of honesty and integrity. Academic 

dishonesty is a serious offense at Western Carolina University because it threatens the quality of scholarship and 

defrauds those who depend on knowledge and integrity. Academic dishonesty includes: 

a. CheatingðIntentionally using or attempting to use unauthorized materials, information, or study aids in any 

academic exercise. 

b. FabricationðIntentional falsification of information or citation in an academic exercise. 

c. PlagiarismðIntentionally or knowingly representing the words or ideas of someone else as one‘s own in an 

academic exercise. 

d. Facilitation of Academic Dishonesty—Intentionally or knowingly helping 

or attempting to help someone else to commit an act of academic dishonesty, such as knowingly allowing another 

to copy information during an examination or other academic exercise. 

 

 Instructors have the right to determine the appropriate sanction or sanctions for academic dishonesty within their 

courses up to and including a final grade of ―F‖ in the course. Within 5 calendar days of the event the instructor 

will inform his /her department head, and the Associate Dean of the Graduate School when the student is a 

graduate student, in writing of the academic dishonesty charge and sanction. 

 

3. Late Submissions:  

I will accept late submissions under certain conditions. The most important of which is that you talk to me about 

your circumstances BEFORE the due date for the assignment. Late submission handed in without 

prior consultation will not be accepted. 

 

4. Attendance:  

Because most of the exams are based exclusively on lecture material and because participation is a significant 

percentage of your grade, I expect you to attend every class. The University does have an attendance policy, 

which has been recently revised. This policy is in your student handbook. 

 

5. Difficult Subject Matter:  

This course will contain material and activities that some people might find controversial. If you find yourself 

feeling uncomfortable with a particular topic, reading, or activity, please discuss it with me. Alternative 

arrangements are possible. 
 

Course Calendar:  

 

 Date Topic Reading Assignment 

  Introduction  

1 Mon, Aug 20 Skills: Sam Smiley  

2 Wed, Aug 22 History: Silas Deane  

3 Fri, Aug 24 Theories: Lizzy Borden  

  Part 1: Crime and Justice  

http://www.wcu.edu/WritingCenter/isource.asp?page=aplagiarism.html
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     4 Mon, Aug 27 Definitions  

4 Wed, Aug 29 Crime in the Ancient World  

5 Fri, Aug 31 What is Justice?  Hammurabi‘s Code (hand-out) 

 Mon, Sept 3 
LABOR DAY-NO 

CLASSES 
 

6 Wed, Sept 5 Roman Law  

7 Fri, Sept 7 Is it a Crime? Oedipus Rex (Supplement) 

  Part 2: Crime and Society  

8 Mon, Sept 10 Crime in the Middle Ages  

9 Wed, Sept 12 Seven Deadly Sins  

10 Fri, Sept 14 What is a witch?  Witchcraft Packet (Course reserve) 

11 Mon, Sept 17 Crime and Numbers  

12 Wed, Sept 19 Old Bailey  

13 Fri, Sept 21 Heroes or Villains?  Medieval Outlaws (Course reserve) 

14 Mon, Sept 24 The Ancient Constitution  

15 Wed, Sept 26 Applications  

16 Fri, Sept 28 Mock Trial  Mock Trial Packet (Course reserve) 

17 Mon, Oct 1 Mock Trial  

18 Wed, Oct 3 Mock Trial   

19 Fri, Oct 5 Debriefing  

20 Mon, Oct 8 
MID-TERM 

EXAMINATION 
 

21 Wed, Oct 10 Field Trip  

 Fri, Oct 12 
FALL BREAK-NO 

CLASSES 
 

 Mon, Oct 15 
FALL BREAK-NO 

CLASSES 
 

  Part 3: Natural Law   

22 Wed, Oct 17 The Birth of the Prison  

23 Fri, Oct 19 Enlightened Crime Beccaria (Course Reserve) 

24 Mon, Oct 22 Natural Law  

25 Wed, Oct 24 Pirates  

26 Fri, Oct 26 Is it a Crime? Oscar Wilde, Portrait (Supplement) 

27 Mon, Oct 29 Organized Crime  

28 Wed, Oct 31 Crime and the State  

29 Fri, Nov 2 J‘Accuse Emile Zola, J‘Accuse (Course Reserve) 

30 Mon, Nov 5 Police and Detectives  

31 Wed, Nov 7 Forensic Science  

32 Fri, Nov 9 Field Trip Book Selection (list to be handed out) 

33 Mon, Nov 12 Social Contract  

34 Wed, Nov 14 Law and Responsibility  

35 Fri, Nov 16 Applications TBA 

35 Mon, Nov 19 Guest Speaker  

 Wed, Nov 21  
THANKSGIVING 

HOLIDAY 
 

 Fri, Nov 23 
THANKSGIVING 

HOLIDAY 
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36 Mon, Nov 26 Serial Killers  

37 Wed, Nov 28 Serial Killers 
Charles Manson, Autobiography 

(Course Reserve) 

38 Fri, Nov 30 Morbid Fascinations  

39 Mon, Dec 3 Crime and the Media  Globe articles (hand-out) 

 

 
 

-------------------------------- Materials and Goals ð----------------------------- 
 

Course Description 
Reading and writing about literature, with emphasis on human experience and values. Credits: (3) 
 
Class Texts 

Á Hacker, Diana. Rules for Writers. 6th ed. New York: Bedford St. Martin, 2008. ISBN:2007927404. (WCU Bookstore) 

Á Hosseini, Khaled. The Kite Runner. New York: Riverhead. 2003. ISBN 1-57322-245-3 (purchase online or at any book store) 

Á Hosseini, Khaled. A Thousand Splendid Suns. New York: Riverhead. 2007. ISBN -578-1-59448-950-1 (purchase online or at any 
book store) 

Á Mortenson, Greg and David Oliver Relin. Three Cups of Tea: One Man's Mission to Promote Peace . . . One School at a 
Time.  New York: Penguin, 2006. ISBN-10: 0143038257; ISBN-13: 978-0143038252. (WCU Bookstore) 

Á Oliner, Samuel P. Do Unto Others: Extraordinary Acts of Ordinary People. Jackson: Basic Books, 2004. ISBN: ISBN-10: 
0813342872    ISBN-13: 978-0813342870 (purchase online or at any book store) 

 
Additional Class Materials 
 

Á large notebook for lecture, reading, and class discussion notes 

Á USB storage devise for journal entries, reflections, papers and projects 
 

Course Learning Outcomes 
 

At the completion of this course, students will be able to: 

Á analytically and critically think 

Á analytically and critically read 

Á present material effectively 

Á analytically and critically problem solve 

Á discuss readings based on fact  

Á respectfully exchange and discuss opinions and ideas 

Á proactively comment upon verbal and written ideas of others with regard to text  

Á connect text to real-life situations 

Á demonstrate citizenship skills via service in written, visual, and verbal formats 

Á demonstrate personal growth via analysis of a service-learning experience 
 

Liberal Studies Program Goals for First Year Seminar 
This first-year seminar course in literature in a core liberal studies course with one primary goal being the introduction of 
students to intellectual life at the university level. In this course you will: 

Á consider how reasoning and communication skills are foundations for lifelong intellectual and professional growth 

Á explore how global cultural, social, economic, political issues are not limited to one academic discipline or one profession 

Á discuss serious ideas 

Á develop rigorous intellectual habits of inquiry and considered solutions. 

 
SAMPLE SYLLABUS 3 

-----English 190-07 ð Freshman Seminar in Literature: Examining Service within Cultures------ 
Instructor: Lynn Gibbons-Beddow 

Office: Coulter 313 (Inside Coulter 305, English Department)  
Office Hours: 9-9:30 a.m. / 1 ð 2 p.m. Tuesday/Thursday or virtually by appointment 

Email: lgibbonsbeddow@email.wcu.edu (best contact mode) 
Office Phone: 828-227-3937 Class Time: 2:05-3:20 TuTH  Classroom: Coulter 103 

http://bcs.bedfordstmartins.com/rules6e/Player/pages/Main.aspx
http://www.amazon.com/Kite-Runner-Khaled-Hosseini/dp/1594480001/ref=pd_bbs_2?ie=UTF8&s=books&qid=1218966714&sr=1-2
http://www.amazon.com/Thousand-Splendid-Suns-Khaled-Hosseini/dp/1594489505
http://www.amazon.com/Three-Cups-Tea-Terrorism-Nations-One/dp/0670034827/ref=si3_rdr_bb_product
http://www.amazon.com/Three-Cups-Tea-Terrorism-Nations-One/dp/0670034827/ref=si3_rdr_bb_product
http://www.amazon.com/Do-Unto-Others-Extraordinary-Ordinary/dp/0813342872/ref=sr_1_1?ie=UTF8&s=books&qid=1218966752&sr=1-1
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The focus of this class will be experiential service learning tied to studentsõ future career goals.  As such, in addition to relevant 
reading and writing assignments, students will perform a total of eight (8) hours of service this term, four (4) hours by Sept. 15th 
and four (4) by Oct. 15th, for a community service agency of their choice from the attached Community Organizations & 
Service Sites (http://www.wcu.edu/studentd/volunteer/org_listing.as). For more information about service opportunities on 
and off-campus and to obtain and receive a service application, contact Glenn Bowen, (828) 227-7184, Fax: (828) 227-7179, 
Scott East. Direct Link to Application: www.servicelearning.wcu.edu. 
 

Liberal Studies: General Learning Goals  

Á Demonstrate the ability to locate, analyze, synthesize, and evaluate information; 

Á Demonstrate the ability to interpret and use numerical, written, oral, and visual data; 

Á Demonstrate the ability to read with comprehension, and to write and speak clearly, coherently, and effectively as well as 
to adapt modes of communication appropriate to an audience; 

Á Demonstrate the ability to critically analyze arguments; 

Á Demonstrate the ability to recognize behaviors and define choices that affect lifelong well-being; 

Á Demonstrate an understanding of 

Á Past human experiences and ability to relate them to the present; 

Á Different contemporary cultures and their interrelationships; 

Á Issues involving social institutions, interpersonal and group dynamics, human development and behavior, and cultural 
diversity; 

Á Scientific concepts and methods as well as contemporary issues in science and technology; 

Á Cultural heritage through its expressions of wisdom, literature and art and their roles in the process of self and social 
understanding. 

Á Demonstrate an excitement for and love of learning 
 

Additional Course/Academic Support 
 

Á Student Technology Assistance Center (227-2497; Hunter Computer Lab) Phillip Garrison, Director 
(pgarrison@email.wcu.edu) 

Á Catamount Academic Tutoring Center (227-2274; Hunter Library 30) Chesney Reich, Director (reich@email.wcu.edu) 

Á University Writing Center (227-7197; Hunter 161), Barbara Hardie, Director (bhardie@email.wcu.edu); Maryann 
Peterson, Associate Director (mpeterson@email.wcu.edu) 

Á Student Support Services (227-7127; Killian Annex 138), Carol Mellen, Director (mellen@.email.wcu.edu) 
 

----------------------------------- Course Policies --------------------------------- 
 

Everyone begins this class with a final grade of òA+.ó  Keeping it is up to you, not me. Here are some concrete 
ideas with regarding to retaining your òA.ó 
 

Preparation and Participation 

Á attend class on time (Ten minutes late for class equals an absence, so please refrain from attempting to enter the room ten 
minutes after the stipulated start time.) 

Á complete and bring all assigned work, texts, supplies on all due dates 

Á participate in class discussions and activities 

Á ask questions 

Á assist others as appropriate 

Á respect othersõ ideas 

Á own your actions 

Á assume responsibility and own your actions and grades. 
 
Punctuality/ Attendance 
 

A noted in the WCU Student Handbook, òall undergraduates are expected to attend and participate in all meetings of the 
courses in which they are enrolled; any absence is incurred at the studentõs own risk.ó As such, the following attendance 
mandates pertain to this class: 
1. Unexcused Absences 

Á 1 absence ð no penalty 

Á 2 absences ð no penalty 

Á 3 absences ð 3 pts. off final course grade 

Á 4 absences ð student dropped by instructor
 

http://www.wcu.edu/studentd/volunteer/org_listing.as
mailto:gbowen@email.wcu.edu
http://www.servicelearning.wcu.edu/
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Unexcused absences include sessions where a student arrives 10-minutes or more late for class, attempts to sleep 
during class, or is otherwise òoccupiedó with non-class work during a class session. 
 

2. Excused Absences ð See WCU Handbook for excused absence definition. 
 

Á Pre-scheduled absences ð no penalty so long as: 
1. instructor is notified of pre-scheduled absences at least one week in advance of the event and  
2. all make-up work is completed and submitted by previously scheduled class due date.  

 

Á Emergency absences ð no penalty so long as: 
1. bona fide (written proof from appropriate third-party source) and 
2. all make-up work is completed and submitted within 48 hours of studentõs return to campus.  

 
If either or both of the above pre-scheduled or emergency stipulations are not met, then the absence will constitute an òunexcusedó 
absence and hold the same (noted above) penalties. 
 

 
Work Submission 
 

I do not accept late work for any reason. If you are absent, electronically forward your work, via your WebCat course, for grading by 
the stipulated due date.  If WebCat is down, email the work.  If WebCat and email are down, fax it to me at 828-891-1278. If emailing 
because WebCat is down, copy yourself on the email as proof of submission.  If faxing because WebCat and email are down, print a 
record of the successful transmission. When WebCat or email returns, resubmit the work.  In sum, please submit your work, not 
excuses. Be sure to backup your work.  You may do so within WebCat, via emailing work to yourself, saving to your hard drive, CD, 
and jump drive. Data loss is tragic for your grade; do not allow it to occur. 
 

In the Event of Instructor Absence 
 

Should I have to cancel a class on short notice, someone will post notice outside the classroom. In almost all instances, I will use our 
WebCat course area to post a make-up assignment with a stipulated due date.  Please read and follow all directions.  
 

Netiquette 
 

Write naturally but professionally, not in slang or texting lingo. Use the following òSubjectó line in all transmissions: 
 

Your Name ð English 190-07 ð Nature of Email (i.e., Reading Question; Research Dilemma; Grammar Issue) 
 

Cell Phones, Music Players, and other Non-course Related Materials are to be tucked away and non-operational during class. 
 

Statement on Accommodations for Students with Disabilities 
Western Carolina University is committed to providing equal educational opportunities for students with documented disabilities.  
Students who require disability services or reasonable accommodations must identify themselves as having a disability and provide 
current diagnostic documentation to Disability Services.  All information is confidential.  Please contact Disability Services for more 
information at (828) 227-2716 or 144 Killian Annex. 
 

Statement on Academic Integrity (including plagiarism) 
 

Academic Honesty Policy 
Western Carolina University, as a community of scholarship, is also a community of honor. Faculty, staff, administrators, and students 
work together to achieve the highest standards of honesty and integrity. Academic dishonesty is a serious offense at Western Carolina 
University because it threatens the quality of scholarship and defrauds those who depend on knowledge and integrity. Academic 
dishonesty includes: 
a. CheatingñIntentionally using or attempting to use unauthorized materials, information, or study aids in any academic exercise. 
b. FabricationñIntentional falsification of information or citation in an academic exercise. 
c. PlagiarismñIntentionally or knowingly representing the words or ideas of someone else as oneõs own in an academic exercise. 
d. Facilitation of Academic DishonestyñIntentionally or knowingly helping or attempting to help someone else to commit an act of 

academic dishonesty, such as knowingly allowing another to copy information during an examination or other academic exercise. 
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Instructors have the right to determine the appropriate sanction or sanctions for academic dishonesty within their courses up to and 
including a final grade of òFó in the course. Within 5 calendar days of the event the instructor will inform his/her department head, 
and the Associate Dean of the Graduate School when the student is a graduate student, in writing of the academic dishonesty charge 
and sanction. (For additional information regarding academic honesty, please familiarize yourself with the WCU Student 
Handbook, which is incorporated by reference into this document.) 
 

--------------------------------------- Assignments & Grades -------------------------------------- 
 

Paper/Project  Formatting 
 

Á Follow all MLA guidelines for all major projects/papers:  
o paper headers 
o pagination 

o in-text citations 
o work cited notations

 

Á Note that response papers are short, personal reflections and require no use of researched information.  As such, MLA 
citations should not be necessary so long as you do not quote, paraphrase, or summarize information. 

Á Use Times New Roman, 12 point font, double-spaced, and default margins.  

Á Precisely follow page minimums and maximum. 

Á Title  all work with unique titles related to your thesis.  Do not title works with the title of the novel or other reading. 

Á Include introduction, thesis, body, and conclusion in all written and presented work. 
 

 
Initial Reflection Assignment  
 

Respond to either #1 or #2: 
 

1. Describe the service-learning project you will do for this class.  Explain what the community agency or organization does, how 
it began, its size, its goals, and other pertinent details.  This kind of information is important for you to understand the role of 
the agency or organization in the community, as well as the ultimate impact of your service project.   

2. Explain how you selected your service-learning project.  What prompted you to choose this organization?  How does this 
project align with your future career goals? 

 

Ongoing Journaling Assignment 
 

Keep a journal of all service hours, dates, and experiences; you must complete a total of 8 hours this term and write a minimum of 
four two-page journal entries. These will be graded for content and completeness only.  
Entries must be kept in a small three-whole binder. Incorporate tabs denoting each date of service.  Hole-punch and place the 
signed and dated certification of service form in the front of the binder with the contact information for the organizationõs 
administrator or your supervisor, whoever signed the certification form. 
 

What to write about 
 

Á whom you worked with 

Á what you did 

Á how you did it 

Á why you did it 

Á when you did it 
 

Á how you felt about your 
accomplishments 

Á how you interacted with others 

Á challenges 

Á satisfactions 

Á concerns 
 

Á fears 

Á service-learning relationship to 
class readings ð if any 

Á other impressions, feelings 

Á how service will tie to career 
 
 

Major Project/Paper Assignment 

Á Assignment #1 
 

Answer one of the following questions in the form of a five-paragraph (3- or 4-page) essay.  Submit all drafts and notes at time of 
essay submission. 
 

1. At your service site, what are you learning about the agency or people you are serving?  How does this learning compare to what 
you have learned in class? 

2. What useful skills have you discovered while serving?  How would you apply these newly discovered skills in other situations? 
3. Describe something you learned as a result of a disappointment or a òfailureó during your service experience.  How does this new 

learning translate into your life beyond this class ð in other words, how will you apply this learning after this course ends? 
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4. What is happening that is positive about your experience?  What does this tell you about yourself or about the service site? 
5. Consider your service project in light of òWhen I Give, I Give of Myself,ó òLetõs Roll: Heroes of 9/11,ó or The Kite Runner.  

What, if any, comparisons or contrasts can you draw between any elements of any of these three writings and your service 
experience?  Think about people, services, impact on others, responsibilities, ramifications, etc. (Note: You need only to compare 
one writing with your service experience, not all three.) 

 

Á Assignment #2 
 

Answer one of the following questions in the form of a letter to the editor an article for submission to a newspaper regarding 
service learning within college communities. Submit all drafts and notes at time of letter or article submission. 
 

1. How does this experience connect to your long-term goals, and what knowledge from your service activity will you use to reach 
these goals? 

2. How have you changed as a result of this service experience?  How will these changes influence your future attitudes and 
behaviors?  

3. Describe ideal citizens and what qualities they possess, what values they hold, and what actions they take within their communities.  
How has your service experience informed your image of an ideal citizen? 

 
Á Assignment #3 
 

Answer the following questions in the form of a presentation. Submit all drafts and notes at time of presentation submission. Your 
presentation must be created and presented electronically.  The final product must be electronically storable. 
 

How is the agency valuable to its community and our society?  What role does it play in the community? 
 

Elements for consideration/inclusion 
 

1. historical background of agency including vision, mission, goals, outcomes, and growth over time 
2. current physical and human resources available 
3. current services provided 
4. current budget (if available for release ð check Guidestar.org) 
5. current populations served (demographics) 
6. five- or ten-year future plans 
 

Sources 

1. Interview of administrative personnel 
2. Guidestar or other non-profit research database 
3. Pamphlets, brochures, marketing materials 
4. Web site (reliable and appropriate only) 
 

Site all sources in MLA format using in-text citations and correlating Works Cited at the conclusion of the presentation. 

Final Reflection Assignment  
 

Respond to either #1 or #2 
 

1. Did you gain what you anticipated from your service learning project? If so, what and how?  If not, why not? 
2. Did your service learning project help prepare you for your future career?  If so, how?  If not, why not? 
 
Final and Course Assessment 
 
Final presentations will occur on Mon., Dec. 8, 2008, unless otherwise noted. Course evaluations will be open online Nov. 10-21. 
 

Grading rubrics are provided at the start of each assignment.  Students should carefully review each rubric and ask any lingering 
questions before beginning work.  Questions should be posed within 24-48 hours of the start of an assignment. 

Reading Discussions (Readiness and Participation) 10% 

Service-learning Journals (four entries worth 2.5 points each) 10% 

Service-learning Hours Completion 10% 

Reflection Paper #1 (2 pages) 10% 
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Grade disclosure is a private matter.  I cannot discuss your progress with anyone, including your parents, without a signed release 
from you. In the event you wish to release this privacy right, please see a One-Stop representative for the mandated paperwork. 

Reflection Paper #2 (2 pages) 10% 

Major Project/Paper #1 (3-5 pages) 15% 

Major Project/Paper #2 (letter or article 3-5 pages) 15% 

Major Project/Paper #3 (Final Presentation)  
MLA cited project with at least three sources 

Á PowerPoint OR other electronic presentation approximately twenty (20) òmeatyó slides plus 
Works Cited slides with at least three sources. Image files enhance project and grade so long as consistent 
with content and necessary. 

20% 
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Letter grades will be assigned according to the following: 
 
 

The grading Scale for the First Year Seminar is: A, B, C, U, or I. [Faculty determine the appropriate distribution for grades and insert 
on your own syllabus] 

 
The grades of A, A-, B+, B, B-, C+, C, C-, D+, D, D- and F indicate gradations in quality from Excellent to Failure. Please note that a 
C- grade is less than satisfactory and many not meet particular program and/or course requirements. 
 

Composition-Condition Marks. A student whose written work in any course fails to meet acceptable standards will be assigned a 
composition-condition (CC) mark by the instructor on the final grade report. All undergraduates who receive two CC grades prior to 
the semester in which they complete 110 hours at Western Carolina University are so notified by the registrar and are required to pass  
English 300 or English 401 before they will be eligible for graduation. This course must be taken within two semesters of receiving the 
second CC and must be passed with a grade of C (2.0) or better.  
 

Students must be familiar with the class attendance, withdrawal, and drop-add policies and procedures. 
 

Syllabus Incorporations 
 

Provided separately but incorporated by reference into this document are the following addendums: 
1. Tentative Class Schedule (with assignments) 

2. Community Organization and Service Sites. 
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Community Organization and Service Sites 
 

Alzheimer's Assoc. Western Carolina Chapter  
American Cancer Society  
American Red Cross  
Appalachian Homestead Farm & Preserve  
ARC of Haywood County  
ARP Phoenix  
Asheville Parks, Recreations & Cultural Arts Department  
Assuring Better Child Health and Development (ABCD)  
Autumn Care of Waynesville  
Auxiliary Services at NCCAT  
AWAKE, Inc. (Adults Working & Advocating for Kids       
Empowerment)  
Balsam Mountain Trust  
Big Brothers, Big Sisters of Western North Carolina, Inc.  
Blue Ridge School  
Bridge Park Project  
Cashiers Historical Society  
Cashiers-Highlands Humane Society  
Catch the Spirit of Appalachia, Inc.  
Catman 2, Inc.  
Cherokee Boys Club, Inc./Family Support  
Cherokee Reservation Cooperative Extension  
Cherokee Tribal Child Care  
Community Early Learning Groups  
Community Health Link  
Community Table  
Conference Services at NCCAT  
Creative Communications Youth & Family Services  
Cullowhee Valley After-School Program  
Cullowhee Valley Tutoring Program  
Democracy NC  
Department of Juvenile Justice and Delinquency Prevention  
Development Foundation at NCCAT  
Downtown Sylva Association  
Eblen Charities  
Employment Security Commission: Job Link  
Fairview Elementary School  
Full Spectrum Farms  
GEAR UP  
Girl Scouts of WNC Pisgah Council  
Golden Age Senior Center  
Gorges State Park  
Graham County Family Resource Center  
Guardian ad Litem  
Habitat For Humanity - Asheville Area  
Habitat for Humanity - Haywood  
Hands On Asheville-Buncombe  
Harris Regional Hospital  
Harris Regional Hospital Auxiliary Thrift Shop  
Hawthorn Heights, in association with Mountain Youth Resources  
Haywood County 4-H  
Haywood County Meals on Wheels  
Haywood Vocational Opportunities  
Haywood-Jackson Volunteer Center  
Healing Place  
International Link  
Jackson County 4-H  
Jackson County Arts Council  

Jackson County Chamber of Commerce/Travel & Tourism Authority 
(TTA)  
Jackson County Department of Social Services  
Jackson County Family Resource Center  
Jackson County Green Energy Park  
Jackson County Habitat for Humanity  
Jackson County Public Library  
Jackson County Public Schools  
Jackson County Recreation/Parks Department  
Jackson County Sheriff's Office  
Jackson County Youth Sports Program  
KARE, Inc.  
Kids in Action  
Kneedler Child Development Center, WCU 
LightShare, Inc.  
Macon Program for Progress, Inc.  
MANNA Food Bank of Asheville  
March of Dimes  
Meridian Behavioral Health  
Monteith Farmstead @ Town of Dillsboro  
Mountain Heritage Center  
Mountain Mediation Services  
Mountain Projects, Inc.  
Mountain Retreat and Learning Center  
Mountain Trace Nursing Center  
Mountain Youth Resources, Inc.  
NC Bartram Trail Society  
Oconaluftee Job Corps  
Operation AniMeals - Jackson County Department on Aging  
Pathways for the Future, Inc.  
Pathways Thrift Store  
Phoenix Landing Foundation  
Pigeon Community Development Center  
Project C.A.R.E.  
Project F.I.R.E.  
Qualla Financial Freedom  
Ramsey Regional Activity Center  
REACH of Jackson County  
REACH of Macon County  
REACH Thrift Store and Boutique  
Rotary Club of Sylva  
Scott's Creek Elementary School After-School Program  
Skyland Care Center  
Small Business and Technology Development Center  
Smokey Mountain Elementary School  
Smoky Mountain High School  
Smoky Mountain Pregnancy Care Center  
Special Olympics of North Carolina  
Streets of Franklin  
Ten Thousand Villages  
Town of Sylva  
Tuckaseegee Community Alliance  
United Christian Ministries of Jackson County  
WATR, Watershed Association of the Tuckasegee River  
Western North Carolina Nature Center  
Within REACH Resale Shop - Canton  
Within REACH Resale Shop - Waynesville  
Youth Empowered Solutions (YES!)  

Community Organizations & Service 

http://www.wcu.edu/studentd/volunteer/main.asp?id=101
http://www.wcu.edu/studentd/volunteer/main.asp?id=160
http://www.wcu.edu/studentd/volunteer/main.asp?id=105
http://www.wcu.edu/studentd/volunteer/main.asp?id=210
http://www.wcu.edu/studentd/volunteer/main.asp?id=187
http://www.wcu.edu/studentd/volunteer/main.asp?id=231
http://www.wcu.edu/studentd/volunteer/main.asp?id=193
http://www.wcu.edu/studentd/volunteer/main.asp?id=186
http://www.wcu.edu/studentd/volunteer/main.asp?id=122
http://www.wcu.edu/studentd/volunteer/main.asp?id=165
http://www.wcu.edu/studentd/volunteer/main.asp?id=103
http://www.wcu.edu/studentd/volunteer/main.asp?id=103
http://www.wcu.edu/studentd/volunteer/main.asp?id=190
http://www.wcu.edu/studentd/volunteer/main.asp?id=106
http://www.wcu.edu/studentd/volunteer/main.asp?id=180
http://www.wcu.edu/studentd/volunteer/main.asp?id=228
http://www.wcu.edu/studentd/volunteer/main.asp?id=218
http://www.wcu.edu/studentd/volunteer/main.asp?id=145
http://www.wcu.edu/studentd/volunteer/main.asp?id=211
http://www.wcu.edu/studentd/volunteer/main.asp?id=184
http://www.wcu.edu/studentd/volunteer/main.asp?id=226
http://www.wcu.edu/studentd/volunteer/main.asp?id=153
http://www.wcu.edu/studentd/volunteer/main.asp?id=198
http://www.wcu.edu/studentd/volunteer/main.asp?id=139
http://www.wcu.edu/studentd/volunteer/main.asp?id=171
http://www.wcu.edu/studentd/volunteer/main.asp?id=107
http://www.wcu.edu/studentd/volunteer/main.asp?id=166
http://www.wcu.edu/studentd/volunteer/main.asp?id=230
http://www.wcu.edu/studentd/volunteer/main.asp?id=159
http://www.wcu.edu/studentd/volunteer/main.asp?id=192
http://www.wcu.edu/studentd/volunteer/main.asp?id=215
http://www.wcu.edu/studentd/volunteer/main.asp?id=149
http://www.wcu.edu/studentd/volunteer/main.asp?id=169
http://www.wcu.edu/studentd/volunteer/main.asp?id=229
http://www.wcu.edu/studentd/volunteer/main.asp?id=148
http://www.wcu.edu/studentd/volunteer/main.asp?id=195
http://www.wcu.edu/studentd/volunteer/main.asp?id=108
http://www.wcu.edu/studentd/volunteer/main.asp?id=239
http://www.wcu.edu/studentd/volunteer/main.asp?id=237
http://www.wcu.edu/studentd/volunteer/main.asp?id=214
http://www.wcu.edu/studentd/volunteer/main.asp?id=196
http://www.wcu.edu/studentd/volunteer/main.asp?id=144
http://www.wcu.edu/studentd/volunteer/main.asp?id=222
http://www.wcu.edu/studentd/volunteer/main.asp?id=223
http://www.wcu.edu/studentd/volunteer/main.asp?id=202
http://www.wcu.edu/studentd/volunteer/main.asp?id=240
http://www.wcu.edu/studentd/volunteer/main.asp?id=238
http://www.wcu.edu/studentd/volunteer/main.asp?id=141
http://www.wcu.edu/studentd/volunteer/main.asp?id=178
http://www.wcu.edu/studentd/volunteer/main.asp?id=172
http://www.wcu.edu/studentd/volunteer/main.asp?id=121
http://www.wcu.edu/studentd/volunteer/main.asp?id=133
http://www.wcu.edu/studentd/volunteer/main.asp?id=185
http://www.wcu.edu/studentd/volunteer/main.asp?id=152
http://www.wcu.edu/studentd/volunteer/main.asp?id=203
http://www.wcu.edu/studentd/volunteer/main.asp?id=245
http://www.wcu.edu/studentd/volunteer/main.asp?id=191
http://www.wcu.edu/studentd/volunteer/main.asp?id=209
http://www.wcu.edu/studentd/volunteer/main.asp?id=111
http://www.wcu.edu/studentd/volunteer/main.asp?id=111
http://www.wcu.edu/studentd/volunteer/main.asp?id=199
http://www.wcu.edu/studentd/volunteer/main.asp?id=115
http://www.wcu.edu/studentd/volunteer/main.asp?id=242
http://www.wcu.edu/studentd/volunteer/main.asp?id=176
http://www.wcu.edu/studentd/volunteer/main.asp?id=112
http://www.wcu.edu/studentd/volunteer/main.asp?id=217
http://www.wcu.edu/studentd/volunteer/main.asp?id=177
http://www.wcu.edu/studentd/volunteer/main.asp?id=208
http://www.wcu.edu/studentd/volunteer/main.asp?id=182
http://www.wcu.edu/studentd/volunteer/main.asp?id=244
http://www.wcu.edu/studentd/volunteer/main.asp?id=227
http://www.wcu.edu/studentd/volunteer/main.asp?id=174
http://www.wcu.edu/studentd/volunteer/main.asp?id=233
http://www.wcu.edu/studentd/volunteer/main.asp?id=127
http://www.wcu.edu/studentd/volunteer/main.asp?id=143
http://www.wcu.edu/studentd/volunteer/main.asp?id=154
http://www.wcu.edu/studentd/volunteer/main.asp?id=219
http://www.wcu.edu/studentd/volunteer/main.asp?id=235
http://www.wcu.edu/studentd/volunteer/main.asp?id=114
http://www.wcu.edu/studentd/volunteer/main.asp?id=213
http://www.wcu.edu/studentd/volunteer/main.asp?id=134
http://www.wcu.edu/studentd/volunteer/main.asp?id=216
http://www.wcu.edu/studentd/volunteer/main.asp?id=116
http://www.wcu.edu/studentd/volunteer/main.asp?id=150
http://www.wcu.edu/studentd/volunteer/main.asp?id=225
http://www.wcu.edu/studentd/volunteer/main.asp?id=206
http://www.wcu.edu/studentd/volunteer/main.asp?id=232
http://www.wcu.edu/studentd/volunteer/main.asp?id=118
http://www.wcu.edu/studentd/volunteer/main.asp?id=234
http://www.wcu.edu/studentd/volunteer/main.asp?id=207
http://www.wcu.edu/studentd/volunteer/main.asp?id=236
http://www.wcu.edu/studentd/volunteer/main.asp?id=110
http://www.wcu.edu/studentd/volunteer/main.asp?id=197
http://www.wcu.edu/studentd/volunteer/main.asp?id=156
http://www.wcu.edu/studentd/volunteer/main.asp?id=204
http://www.wcu.edu/studentd/volunteer/main.asp?id=147
http://www.wcu.edu/studentd/volunteer/main.asp?id=175
http://www.wcu.edu/studentd/volunteer/main.asp?id=179
http://www.wcu.edu/studentd/volunteer/main.asp?id=168
http://www.wcu.edu/studentd/volunteer/main.asp?id=155
http://www.wcu.edu/studentd/volunteer/main.asp?id=140
http://www.wcu.edu/studentd/volunteer/main.asp?id=221
http://www.wcu.edu/studentd/volunteer/main.asp?id=129
http://www.wcu.edu/studentd/volunteer/main.asp?id=131
http://www.wcu.edu/studentd/volunteer/main.asp?id=205
http://www.wcu.edu/studentd/volunteer/main.asp?id=212
http://www.wcu.edu/studentd/volunteer/main.asp?id=200
http://www.wcu.edu/studentd/volunteer/main.asp?id=243
http://www.wcu.edu/studentd/volunteer/main.asp?id=167
http://www.wcu.edu/studentd/volunteer/main.asp?id=173
http://www.wcu.edu/studentd/volunteer/main.asp?id=126
http://www.wcu.edu/studentd/volunteer/main.asp?id=220
http://www.wcu.edu/studentd/volunteer/main.asp?id=194
http://www.wcu.edu/studentd/volunteer/main.asp?id=224
http://www.wcu.edu/studentd/volunteer/main.asp?id=183
http://www.wcu.edu/studentd/volunteer/main.asp?id=241


English 190 ð 07 Revised Course Schedule Fall 2008 (Rev. 10/08) 
  

Week       Date Topic Assignment 

1 Tues., Aug 19 Student/Course Introductions HW: Get Texts! 

 Thurs., Aug 21 
Community Service Project Selections ð 
Medford Scholar Presentation 

HW: Reflection #1 

2 Tues., Aug 26 Reflection #1 Peer Editing HW: òWhen I Give, I Give Myselfó (DUO)* 

 Thurs., Aug 28 òWhen I Give, I Give Myselfó Discussion HW: Edit and Finalize Reflection #1 / Chapters 1 -3 TKR* 

3  Tues., Sept 2 
Submit Reflection/Response #1 
Chapters 1-3 TKT Discussion 

HW: Chapters 4-8 TKR 

 Thurs., Sept 4 Chapters 4-8 TKT Discussion HW: Chapters 9-13 TKR / Write 1st of 4 journal entries 

4 Tues., Sept 9 
Chapters 9-13 TKR Discussion 
In-class journal entry review 

HW: òLetõs Roll: Heroes of 9/11ó (DUO)* 

 Thurs., Sept 11 òLetõs Roll: Heroes of 9/11ó Discussion HW: Chapters 14-19 TKR 

5 Tues., Sept 16 Chapters 14-19 TKR Discussion HW: Chapters 20-25 TKR 

 Thurs., Sept 18 Chapters 20-25 TKR Discussion HW: Outline/Draft Paper #1 

6 Tues., Sept 23 Peer editing session ð Paper # 1 HW: Edit Paper #1 / Visit Writing Center  

 Thurs., Sept 25 Instructor conferences ð Paper #1 HW: Finalize Paper #1 / Visit Writing Center  

7 Tues., Sept 30 Instructor conferences ð Paper #1 
HW: Finalize Paper #1 / Visit Writing Center  
òFinding the Best in Ourselveséó (DUO)* 

 Thurs., Oct 2 TKR Film/Discussion 
HW: Re-read Chaps. 1 - 6 (ATSS)* 
Write 2nd journal entry 

8 Tues., Oct 7 
TKR Film/Discussion (continued) 
Submit Paper/Project #1 (Essay) 

HW: Outline/Draft Project # 2 ð letter or article 
Read Chapters 7 ð 13 (ATSS) 

9 Th. Oct. 9 ð Tu. 14  Fall Break-No Classes  

 Thurs., Oct 16 Response/Refection #2 (DB assignment) 
HW: Edit Project #2 / Visit Writing Center  
Read Chapters 14 ð 20 (ATSS) 

10 Tues., Oct 21 
TKR Film/Discussion (continued) 
Begin reading ATSS 

HW: Finalize Project #2 / Visit Writing Center  
Read Chapters 21-27 (ATSS) 

 Thurs., Oct 23 
Library Research Session (intro to Module 3) 
Continue reading ATSS 

HW: Finalize Project #2 / Visit Writing Center  
Read Chapters 28-34 (ATSS) 

11 Tues., Oct 28 
Discuss ATSS/Continue reading ATSS 
Submit Paper/Project #2 (Letter to the Editor) 

HW: Read Chapters 35-41 (ATSS) 

 Thurs., Oct 30 Discuss ATSS/Continue reading ATSS HW: Read Chapters 41-51 (ATSS) / Write 3rd journal entry.  

12 Tues., Nov 4 Reading Day-No Classes HW: Write 4th journal entry 

 Thurs., Nov 6 
Final ATSS Discussion 
In-class journal entry review ð all entries due 

HW: Finalize and submit all journal entries 

13 Tues., Nov 11 
Final Project Overview 
MLA: How It Works 

HW: Outline final projects (#3) 

 Thurs., Nov 13 Peer review final project outlines HW: Conduct research/begin drafting final projects 

14 Tues., Nov 18 Peer review final project research HW: Continue drafting final projects 

 Thurs., Nov 20 PowerPoint Workshops HW: Create presentation 

15 Tues., Nov 25 PowerPoint Workshops HW: Create presentation 

 Thurs., Nov 27 Thanksgiving Break  HW: Eat until you burst!  

16 Tues., Dec 2 Instructor conferences ð Project #3 HW: Finalize Project #3 / Visit Writing Center prior to appt. 

 Thurs., Dec 4 Instructor conferences ð Project #3 HW: Finalize Project #3 / Visit Writing Center prior to appt. 

Tues., 
Dec. 8 
12-2:30 
p.m. 

Tues., Dec. 8 Final Examination ð Project #3 Presentations  

 

 


